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Proficiency is not necessarily equated with nativeness, and certainly not all nativespeakers are equally
skilled users of English. There are varying degrees of proficiency: being proficient is a continuum, rather
than an either-or proposition. Apparently people can continue to develop their second language
proficiency throughout the span of their lives ... Whether or not a teacher is proficient depends on how we
define this multifaceted construct. (Pasternak & Bailey, 2004, p. 163)

We can improve our test scores on the standardized tests by the learning strategies for them, because
there is a fixed format in this kind of standardized test. The standardized test of this kind often examines
the learner’s receptive skill. In the real classroom, however, what is required for EFL teachers is rather
productive skills such as giving instructions, explaining. For example, we see unclear utterance even in

ALT’s (assistant language teacher’s) speech. (Nakata, 2010, p. 82)
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The language-aware 1.2 teacher is more likely to be effective in promoting student learning than the

teacher who is not language aware. (Andrews, 2007, p. 200)
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[X|2. Teacher Language Awareness (Andrews, 2007)
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[%13. The Role of Teacher Language Awareness in Structuring Input for Learners (Andrews, 2007)
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#%1. Four Types of Classroom English Proficiency Scales
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[X|4. Relationship between the Four Scales
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3% 2. Teacher Language Proficiency Scales with Four Levels

) Showing the possession of an excellent level of teacher
4 | Proficient language proficiency

A (B % 72 LUV O AR R LRI U 72 i 4 Faikan o2
RANZHEHTE %)
Showing the possession of a high level of teacher language
3 Good proficiency
R (%< DA L CRBUIE U 7= 3535489 T 2)

Showing the possession of an acceptable level of teacher
2 | Acceptable language proficiency

TS (B & 2832 ORFEVICRSE | EEATE S, 28
FHOMfFAAE LR

Showing the possession of a not-yet-acceptable level of
1 Not Yet teacher language proficiency

Acceptable | e 20 IR TH Y L BBE ISR O
Tty

6. FFETRELTDIIHTco TORSE
B%IZ, THEQ012)% 6 &I, ZENIGEEMICHIZ> TORSZLUTOBY £ L iy,

HFEDBE RIe N D YGEOREEET 5,

PR AN Lo, AL R, D LT OEAENRRD L, FY RFTn<,

VEIZSUT TE®RO®H S AATEEHOG A 1ED,

EHEAIR CORGESI DI E B DD TIE72 <, B H? language awareness % mH 5 Z LTI 5,

H b ORELE BT A Hik> TH D,

ET A E RO D L COLER BN RE WAL, BIHFO 7 A Tty SN SGEDR ¥R Ry

WMT5Z Enbisd b,

P P CHREEANDR ST B LET 52 A R LNt B,

> BENIGEREFHAOBBINIEREAAE, FTRE CHIUIBRARHE T, 38 LiFiuR Loz i &
%,

> AVARNT IV a Y DEESDERE Z ETEIESEOD, IRAITA L H T 7 va v~ L,

> KTV L2 52 5 _ETROVE DT, BEICHARBERARLZITER D& TIERY,

YV V.V V V VY

A\



BEER

Andrews, S. (2007). Teacher language awareness. Cambridge: Cambridge University Press.

Council of Europe (2001). Common European framework of reference for languages: Learning, teaching,
assessment. Cambridge: Cambridge University Press.

Nakata, Y. (2010). Improving the classroom language proficiency for non-native teachers of English:
What and how? RELC Journal, 41(1), 76-90.

THEZ2012). EEHEOIZOOEENIGEEE 25| [FEEEE] 5 61 75 3 4, 64-66.

Pasternak, M., & Bailey, K. M. (2004). Preparing nonnative and native English-speaking teachers: Issues
of professionalism and proficiency. In L. D. Kamhi-Stein (Ed.), Learning and teaching from
experience- Perspectives on nonnative English-speaking professionals (pp. 155—175). Ann Arbor: The
University of Michigan Press.

Sesek, U. (2007). English for teachers of English: Toward a holistic description. English for Specific
Purposes, 26 (4), 411-425.

WEEE

FIZBERRE DO A SE I3l SEE, BICREREERFERRT 7 74 MEIIMETT 74 M2
WCBIE LT, FEEIBDOT-D A —/V ETORY B &5 LMV O E B Z L2785 780, Fillx
Blgd 52 95,

BUHEE

ERR224FFE I Z B R ZFH L, Steve Andrews K Ofttl, Dr. David Coniam (Chinese University of Hong
Kong) XCHHETHE 12#D DK K. Tongl, FHFHNR 72 EFEOBENIGEDO R T~ — 7 B D)o T2
Bx 1205 2 P BREIE I it 21T o 7,

TR TR

PR3 1LH PHREE - RIEAE
PBEPRIHE AN LS BEE N SRR AT U]
JACET SEAGTRAMTE S (i K)

- FEk234E8 H  Nakata, Y., Ikeno. O., Naganuma, N., Kimura, Y., & Andrews, S.
“Developing Assessment Scales of the Classroom Language Use of EFL Teachers”
The 16th World Congress of Applied Linguistics (Beijing University of Foreign Studies, Beijing, China)

CVRE 24 4E 8 B RIRARE - WY - B
P TSR R DB & 2 DS TR O]

5380 EEVGEHAE TR BRITERE (BRMTERT)

- FEk244F8 H  Nakata, Y., Ikeno. O., Naganuma, N., Kimura, Y., & Andrews, S.
“Classroom English Language Benchmarks for Japanese EFL Teachers” (f3lls 7R ™ L)
The 51st JACETCRFHGEHE ) Convention (NN K



RSz T b A—

WEEE THEz (LA R - W)
WHIe A e (KT - 2d%)
AR = (& IR - #d%)

RHETE CHROCAMERRREE: - GHHT)

WF5Eh /)% Steve Andrews (University of Hong Kong - #i%)
AR RIS (FREUR ST AR 7Y R S5 AR - 2h0)
T A (B REPATE = F L - 2em)
AP S (REIRSZERRS S - 2a6h)
(eSS (PR IR T [EIBR i S5 - )
R (RSN RE S - 26h)

* BRI E R L OWIER BT VT 7 Xy MIRE T




