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Since the Japanese government has called for English to be taught through English (Ministry of Education, Culture,
Sports, Science and Technology, 2003), there has been increasing interest in English language classrooms in upper secondary
schools. The government has proposed English proficiency scores that Japanese teachers of English should attain, but has not
yet specified clearly what English language use should be like in the classroom.

This case study describes the theoretical aspect of the development of a benchmark assessment for use in English

language classrooms with Japanese teachers of English as a foreign language (EFL). The study first defines teacher language



proficiency, the use of the foreign language in the classroom, with particular attention to teacher language awareness
(Andrews, 2007) as a bridging mechanism between pedagogical content knowledge and the foreign language proficiency of
Japanese teachers of EFL. This definition of teacher language proficiency is further elaborated in terms of the legitimate use
of benchmark assessments in English language classrooms in Japan with a thorough literature review of L2 benchmark
assessments in other parts of the world.

The present case study examines the ideal assessor conditions after thorough review on assessor bias from the language
testing/assessment research, while the development of assessment benchmarks for use in Japan is discussed based on a high-
stakes benchmark assessment for teachers of EFL in Hong Kong. The proposed benchmarks acknowledge the complexity of
classroom English use, thus employing four different scale types to accommodate the multifaceted characteristics of teacher
language proficiency.

The current case study concludes with the exploration of tasks remaining for the future development of our benchmark

assessments for use in ongoing professional development.
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AP 2 L, RiFEE L OE0, ALV §HZ LN TE S,

Q7.

FERNIART V=R N—T T =7 T, HFOEENDNHIROEHIHEIRLATE 5,

L1,
L12.
L13.
L14.

FFOFRED DO IRVFHI S, BERLEZT L0 LYY,
FITFORSICEI AL T, HKEOMVIELERDD Z ENTED,

FAFOFE D E N 3insiahoTo0n, BRHICER 2352 LR TE 5,
FITORSITH LT, B0 OBREZ /R LIZ LT, REOERE:NDZ LN TE D,

Q8.

B PIC AORREBN Y | ESCRHALY LT, a4 bETHILRTED,

L1,
L12.
L13.
L14.

REV AR AL FRIFOFHEULD A AL FEFH T ENEELLY,

NARICBL T, Bna Xy MM EETHZENTE D,

NEZEEE 2 T, BOORASEAERE, ROOARX L Mk DH T LN TE D,
NEZGIHLIZD BELIZY LA, BOOBREARZATAaAL ML ENTED,

Q9.

BTSN FE S IGE L O TEE T 5,

L1,
L12.
L13.
L14.

AT, BT X Tl T b, BET B OMELLY,

AT, BICHRICHIUE, KR CX 5,

> BRI IR, BUSOTINR & Tl o Tl KIKHARTX 5,

B SN B IEOPEChHILEE, BHEAIER, BRI bR < BIRC X 2,

Q10. FEEPITIAEDN 7 T AR U TEE L TV D 5RGET - - -

L1,
L12.
L13.
L14.

FEVDHEIY S5, R, BiRER G0 S50,

FEEILTFHE Y L0, FiR, SlRERIDEHI20 56 < BFRICRRD ),
FEHEFIICHE R 9 R, BRIARER S 01207000 0900,

fars, S, B2 7 AREROBREIR T TEWVEIND R E, RN T,

_______________________________________________________________________________________________
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Bkt 2. [EENEHETFETERHUERE] Can-Do BEFHEF =27 U X b
PR DFEEZ RN S T, 4 BIEDSE TH I FESD D (EWHEIE) & F =202 L, WEZAPE b L TTES0),

A (Elicitation) : [ggc DL LIE Oizfic OFar L Cnveny L=z &7 (58]
L1 4. AfEL OfEOHT, BUNCSHEAL R E LN D, ROFEHELATIEHT I LN TE S,
O 3. ‘fE & ORZEDTTHAMICE & I LR £, SVET LN TE S,

L1 2. &gkl oo, BilfiaTRL, HHEEoINIslE Mo LN TE D,

L1 1. AL OEOPT, Jah% 5 E<FIEHT I ENTER,

{RAE (Facilitation) : (I DLz ULIE O-Fic OFEL vy L= ey BEE)
L] 4. AEEORLYEY 288 L CE Lz BT, BB T I ENTE D,

L] 3. AEREEOCY I 2+ c@Biz2 L, mEleRHCHAOC I 215 b2 2 &8 TE 5,
L] 2. BN DB, FahOD IR VERICRGE AT X 5 EE T 5 2 LR TX 5,

L] 1. EBRERH->TH, RVEMVIZ) ELHET D LN TE RN,

BAREIL (Clarification Request) : (2 DLz Ui O=Fic UEREL TV L2237 (48]
[ 4. AfEOFGEOR2IMRAERIT TR | HEEOENESRIEMET 5 &N T 5,

L] 3. AfEDRGEOEMR CE - EiTAMEE Lz LT, B CEXRWEINIEME2 T 52 LN TE D,

[ 2. AfEOFGEOBMFECTE IWEINR > T, RIENE 2T D EMET25 2 LN T 5,

L] 1. AEfEICRGFEOBR Y K L EZRD D DT, Fihzg|&HTZ LR TERY,

BIE Recast) : (I8 DLz Lz Ol OFFL gy DLz enzn [$EE)
L] 4. AEOFFFEORD IZKSE, EVHELE LI LT, "AOEOBRE 525 Z LR TE S,
[ 3. AfEOFRFEORD IZK D&, TOYTEVELE LTI A — Ry 7§52 LN TES,
[ 2. AfEOFGEORR IR SN, VELE LTI 4 — Ry 7§52 ENTERY,
L) 1. AfEOFRGEORV I E L TR I T ENTERY,

___________________________________________________________________________________________

BB (Comment) : (€ DLz LT O-%ic OfarL vy L2 En7an [$8EE)
L] 4. EEOFREEZ N TEN L BT, 77 2AZER LT, WENRa A MaT5Z L3 TED,
L] 3. EEOFRFRH LT, NEEZBEX TANH L TEDDIRA L NEFH T ENTE D,

[ 2. AEOFRFRH LT, Haxy MNORPUIG CTIEOSHEEL SO 2N TE S,

L] 1. EEORFRK LT, RE D SCERPHEMARIFOSE LS H 2L TER,

____________________________________________________________________________________________

EHMiE (Assessment) : CI##z DLz LIE O7-%ic O LTy L= Eav7en [$EE)
L] 4. ZGED L~V % ERECBUSBN B T &, R T RS A% 5252 LR TE 5,

[ 3. REED L~V % b DFREESBNAWT C& . BIRNRT KA A2 5252 LN TED,

L] 2. HEEDO L~V % & HFREBLBINHINT X 228, U7 RS A& 52 ERTER0,
L 1. FEEOREKA72 LWL DR 208, BLEBIH 292 Z L3 TE 7L,

___________________________________________________________________________________________

____________________________________________________________________________________________



& (Grammar) :

L] 4. D LU G THECOFBE ATV B | BRI RA A TE L EoTikGia T) 2 &N TE D,
L1 3. HAREEELRNRICE L TH, S0 N, REFIRIRTEBIRICIRELZ: < | B A SR THRETE 2,
[ 2. 22N CHIUTERZ2 & B X e D EL L~V TOIRGEDRLD I 2179 Z LN TE D,

L1 1. BERL L OFEETRE E > TLEVERZRRY B O CHFEL R 2 ORRETH D,

(Vocabulary) :

THILZROGEEIZRI L T, D L-YUIE DR CGGERO SV RX & FHIA TN D, RIREEE DB
BOREER U AR Tl b 7B s s WV GG 4295 Z L3 T 5,

& HFEEIGA7FHEICEA LT SUIRICIS U CREBEA MR WV T RN B RsEE A5 Z L W TE 5,
)72 U0 & % BARR5EE ChHIUE, I<ALR-720 . BHRIXEVHE 2720 T 5505 %
[BLRE L7223 5, R RGBS A RN b, T RCEREBAD T LN TE D,

1. 885 2 U CHAERERL L7235 B GRS R DAL, DG CORPUIIG CT-FGHEAT O Z L BREETH 5,

ok
il

>

O oo o
oW

FEE (Pronunciation) :
4. #Ba&EH 55 LT & L TEBRAICEBIT 2 E T, & EAR < HERESF 2 R AN L2 bIFETE 2,
3. BREEREVIIFED b ODAMNEFFRIEN TORWVEE RO TRIZB L5 E T, REHRTRUVEREDR—X
HAZZ TR D AR THRGETE D,
L1 2. B s L0 E 0 hBIRNINE: & Z A HH 2030 CHEFTRETH 1 | BHRORE 2551272 B 720
RIEOHR— A5 TRAFCE 5,
L1 1. BB E 0 2R < EFEAIREE R 2 3% 1 | FEaEE S R AR —ANL L R0 B Sl sl b Th o,

fE= & ERBA (Instruction and Explanation) :

L] 4. KEINESHRBIHIRET 2 2 &N TE, SOREBNARTHIUL, HEFL2VWANABEL T, &
WUISRIUTIE U TR E T VO RE 5 Z L3 T& 5,

L] 3. BHEZERCHLIEIC G 2 2 Z LN TE, OAREMERATIUL, AE0TF A MUELZRTH, 1FoX
D ERARET VOIERETHZ LN TED,

[ 2. Wi R ChIUTIIER 2232 ERTE | AT XA MRS TIUL, ST T L0
RZ IRV EDTH TP TED,

L] 1. Bl e R Tho THFRBM- TLEWRELLALTHY | AERLTFA MRH-ThH, LD <
AT T VOREREAT 9 Z LN TERY,

AR5 232 (Interaction) :

L] 4. HEENAROBRIEICE £ 5T, Mieai 2o S HLED, RV 2E 2T, 7 7 A8REERL
TEbea Ay e hZ LINTE D,

(] 3. BWVE LR EERZZ CEENEDOIRHGEREIT-T20 . HOFEEY T A% Eak Lo, AN L Cilibl7e
aARAVNEEZDIENTED,

L] 2. ¥R ah et Lz 0 . BaiOBEROMEGERESITH ZEIXTE D0, SWVELE 7o, @hlea x> b
52 DDA LITE X2,

LI 1. REEO#EV IR LZRDIZ0 | Bk ) U2 R 72 TR T Z 2N TE T, EVELEIT-72
0, WYRa A 52D EHTER,

____________________________________________________________________________________________
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R 3. TEENAENE - ZETGEEIPHIHREE ] ZEhAE > — b

BENLESE - BEEF) LY 3 —b Date: /| __ 120

BT REIRIR S T, b BIFFDIE Th TZESS DE~—2 (WHENT) L, PIE A P Ealab L T<TESL Y,

HAHREE . HEVESXTA)- 1 — 2 — 3 — 4 — 5 KREABRESER™bhoT-
[HENAFEIGERER R A E 2 T GOV Z L ixdhb v £3 022

BEISREE . HIVEOXIAo 1 — 2 — 3 — 4 — 5 KREpESENRbos
(B ENBIMIGEN B Z THA T, KB Z 83H 0 F9002 )

_____________________________________________________________________________________________

BEBR: HETEE2LOVARNY 1 —2 — 83 —4 — 5 KX TRAELTCND
2RV IR-> T, BURCAESGEL 5| S T 72O DOIEEFCHMIC TRIZT L TOETN?

BEME . Q3T 1 — 2 — 3 — 4 — 5 REHET oL
A A E 2 T, Belsahn (58 - J6R%) 1B LT A% EITOET )2

_____________________________________________________________________________________________

% - ax b
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&kt 4. A HZET R E (Integrated Diagnostic Scale)| f3EBIEFHES — b EEThRY)

4 BuEL UL (Proficient)

Grammar (Accuracy & Variety): Except for incidental minor mistakes, almost always uses an accurate and wide variety of
grammar in accordance with students’ needs and proficiency flexibly.

Vocabulary (Appropriateness and Variety): Almost always chooses appropriate words and phrases for students, and uses them
flexibly so that they understand them.

Pronunciation (Accuracy & Naturalness): Almost always pronounces accurately and naturally, and expresses the intention of
the communication with effective prosody. Also successfully conveys meaning to almost all students by flexibly adjusting
speed and pauses to their understanding.

Instruction & Explanation (Clarity & Efficiency): Provides clear instructions so that most of the students follow them. Explains
the content efficiently and naturally so that most of the students understand it.

Interaction with students (Smoothness): Deals with different levels of students’ utterances flexibly, and maintains natural and
meaningful interaction with the students.

3B E L ~/(Good)

Grammar (Accuracy & Variety): Except for incidental minor mistakes, mostly uses an accurate and wide variety of grammar
in accordance with students’ needs and proficiency.

Vocabulary (Appropriateness & Variety): Mostly chooses appropriate words and phrases for students, and accurately conveys
meaning to many students.

Pronunciation (Accuracy & Naturalness): Mostly pronounces accurately and naturally, and expresses the intention of the
communication with appropriate prosody. Also successfully conveys meaning to many students by adjusting speed and
pauses to their understanding.

Instruction & Explanation (Clarity & Efficiency): Mostly provides clear instructions so that many of the students follow them.
Explains the content efficiently so that many of the students understand it.

Interaction with Students (Smoothness): Mostly uses appropriate language to many of the students and thereby maintains
smooth interaction with them.

2 k& L~UL (Acceptable)

Grammar (Accuracy & Variety): Generally uses grammar accurately and reformulation (or self-correction) of occasional
mistakes does not impede the flow of the lesson as a whole.

Vocabulary (Appropriateness & Variety): Generally uses the basic vocabulary required for the lesson and reformulation of
occasional inappropriate vocabulary does not impede students’ understanding.

Pronunciation (Accuracy & Naturalness): Occasionally uses monotone prosody, but generally pronounces accurately and
reformulation of occasional mistakes does not impede students’ understanding.

Instruction & Explanation (Clarity & Efficiency): Generally provides instructions and explanation that do not impede students’
understanding but help them follow the lesson (with occasional inefficiency along with recast and rephrase).

Interaction with Students (Smoothness): Generally interacts with students with appropriate language. Occasional reformulation
of utterance does not impede communication with students.

1 AH431-YL (Not Yet Acceptable)

Grammar (Accuracy & Variety): Uses limited and inaccurate grammatical structure. Grammatical errors are often observed.

Vocabulary (Appropriateness & Variety): Uses inappropriate and limited vocabulary. Often fails to convey meaning to
students.

Pronunciation (Accuracy & Naturalness): Inaccurate and unnatural pronunciation confuses students.

Instruction & Explanation (Clarity & Efficiency): Often fails to give instructions and explanation clearly. Students are confused
and do not follow the instruction.

Interaction with students (Smoothness): Often does not interact with many students due to limited appropriate language. Fails
to communicate with many of the students.

Notes:

(1) A candidate is considered to have reached the required level of proficiency (i.e., Level 2) in every aspect of the language (grammar, vocabulary,
pronunciation, instruction & explanation, interaction with students).

(2) A candidate is considered to have reached overall level “4” (i.e., at least 3 on one aspect and 4 on the other aspects), “3” (i.e., at least 2 on one
aspect and 3 on the other aspects) or “2” (i.e., at least 2 in every aspect) considerably.

(3) Language use for the sake of learners: Suitability for learners’ level and situation

14




4 BGEL~L (Proficient)

SO (EfES S0« (B38AY TR IBTE IR E . 1 RITIEME TR SUEN, EREORIRe L~V UL U T
IR STV 5,

e (MU L ZRkME) B LIZERA G2 D DISHEY TSR EEEATIN U, AfEICHEIR & 5 X 9 1Tk
WA Z EMTETNS,

FHE (CHEX L BRE) T EMEIOBRRREENTE, /U b=V aVEliValia=r—yar EoEX
EFANCERTE WD, Fio, EFEORIIRL~NVUIGE U T, R—RARAE— R+ Z 212k,
AT H DN T NEFRIU 2> TN D,

FEOR T (BARR S L) - R EIAIRAO O HARICTE , IRERE DM ERICHE M TEI L, FifH%
FANTEMRE L TN D,

HREEDA L EZT I gy (RALA—RE) AL DA IR L~V ORERI TN TE TR Y, AL DHEA
IOFEIRDGH 500 &0 DMk TE TV 5,

3 BE LIV (Good)

5 (EReS & 28R 1 < OEEITHW T, B TR HE O IIFRE | 1 JIFEMECEARZ 2 SUEMN, EFEDTR
PR LU s U TRt A ST b,

R (YIS L) 2L OBA. BRLIEEWREIRZ D DITHEE) TSR BEEAEIR L, A o
HEDITHNWDZ ENTETNDS,

FEE (ERES L HIRE) 2L OBAICBWTC, EgN-OHRRBEENTE, AV hp—Yva Bk ala=yr
—a r FOBMABYUNCERTEX TS, 7. FFEORIER L~V LT, R ARA B — R A& g4
5HZ LTk AR B LTWEFEERIC > TV D,

FEoREFH (BARRE LM R EMIANETTH -T2 & RATRNWZ L b5 5D, < DBEAERA)
OFEC T, AT RICIEV Y TEN L, SBAZEAREL T\ 5,

HEEDA BT I ay (RA—RE) L O L Clibl e SiEf AN cE TRy, AfEtoaia=Fr
— g VFAL—RTH D,

2 k&L~ (Acceptable)

SO (EfES S0 BEEEVE L, SWVELDL L5 TH D0, WL CHEECOREERTT S 72D DL
FEOEZIELLFE) Z ENTEXTEY ., AFEOBMEZIHT TURL,

=y (EHIE L SAE) RS LS AR 2 2O S 1S 2 W EEEA RN L7120 | RS- BEEOL %
HAWBEELHY, Fio, EEDOL-NYUIEE LRWFREZEINT A 2 &b H 505, L CHEEIRIROREEZfFH
TETEY, SV 7 Sl DL CAEOEFEZ I TR,

HE (EMEEERS) AV b= a VEROCHATHY . B EORENETAHZLEH50, #MLTE
WE LR SICEVRY ZEETETRY,, BEDOT=OIELEOIENGIT 5D Z Eid/auy,

YR il (AR S L2hRt) - FREFANTTE TH o720 & T L H T30 813 E 21 AR c2a 0
BEbHEMN, SVHZR0SWVE LA YICE Y, L CTEMBITERICIETEIL, SiAZ BB I FEE L T\ 5,
HERELDA L E T T ay (RA—XE)  FRHTAEEDEE CETMNNIEE 720 | A2 IR T
NI EHHIN, HESERL L AL a 2= — g AFEHESND Z LRV X D ARBEENTSEE)ME A
ShTna,

1 AH431L-YL (Not Yet Acceptable)

Sk (EfES L) IRBNSOEBE L RYTZ 63, Y 624 bhd,

FEEE (WU SRR BRI UTZEWREGR 2D DI 72 HiEE2 TIX UIRHV, F72 92 BRI TR
ETH D, 61T, T LHEEL UL UIEERD L~YUZEE L TRV,

G (FRES & HRE)  REFEZZIIAHB R E THY . AFEOIRIRELZ -5,

PR Bl (RS L RN HEREBADIIE TRV, 1T & AL DA OHA LT 5 = L 3R
TUNRUY,

EHEDALHE T v ay (RALA—XX)  RNabl7eSiEHOD, 2L OEfEEDaIa=r—varPNeEnT
[AYAQ N,
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Classroom Language Assessment Sheet (CLAS)

Performer: Overall Level:

Grammar
(accuracy
& variety)

Score:

Vocabulary
(appropriateness
& variety)

Score:

Pronunciation
(accuracy
& naturalness)

Score:

Instruction &

Explanation

(efficiency)

Score:

Interaction
(smoothness)

Score:

* Overall level 1%, #ZIE, 4 DOBUS T3 LVLLLE, 1008 T2 LoULLL EOEA, F-E 312720 £,

*Scale 3 & 4 IZOWTHO AL FEESERL, BRI T 4 — Ry 7 ZFAT DL ITLTTLIZE, BRI~
~DOBGENE~ S LTz, F72BIE, ZOHEIF~DO L LT ONRYZ RS, | OL T2 F3, ZIUTFHEY
DO PWHEAEL BRI T D Z L2k 0, FHI SR B DS D7 T 7280 TF,

HOHIN B EOINBERHE TV DAL, +2 O GHEE L THhBWEEA, FlxIE, BEEERE L2720 Eh, &
570V T LI LUTUI—EED 3 DEENRALN-E LT, 2+&720 £7,

*

* In case you give more than “3” or “4” in the four areas and more than “2” in only one area, the overall level can be “3”. This rule is applicable
throughout.

*When you comment on the sections of Scales 3 (The language of interaction) and 4 (The language of instruction), please try to give as much
concrete feedback as possible, for example, ‘I assessed ... as ... because...’, ‘if  were you, [ would have ..." This is based on the assumption
that, given the concrete criterion of the assessor’s feedback, we can investigate the difference between what is assessed and the intentions behind
our performance and thereby lead to the improvement of the candidate’s performance.

* When you observe a certain amount of higher level of performance in some area of one category, you may add a mark (+). For example, when
you find the performer’s pronunciation as a while level 2 but find its prosody aspect of pronunciation alone (i.e., stress/thythm/intonation in the
category of pronunciation) level 3, you may give him/her level 2+.
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&kt 4. TINARSHT REReflective Analytic Scales)] HCFHEF = v 2 U X b

Grammar: [ My Primary Goal [[IMy Secondary Goal [ Not My Current Goal

[14. T can maintain a discourse with detailed information while modifying language structures of the utterances according to
students’ understanding [proficiency level].

[13. T can make a speech with connected sentences while causing no confusion about personal references or temporal orders
of the utterances even if a topic is rather difficult.

[12. T can make an interaction with discrete sentences while making questions if a topic is rather easy.

[11. T can only make utterances with isolated words and phrases while having difficulty in maintaining speech in natural
interaction.

Vocabulary: [ My Primary Goal [ My Secondary Goal [[INot My Current Goal

[14. T can make utterances with natural and appropriate use of vocabulary which is close to native speakers’ intuitive usage
while flexibly paraphrasing it according to the understanding [proficiency level] of the student even with an
unexpected topic.

(3. T can make utterances with selective and effective use of vocabulary depending on context even with a rather abstract
topic.

[12. T can communicate well enough even with occasional inappropriate use of vocabulary while avoiding words and
phrases that are not familiar or out of my memory if a topic is rather familiar and specific.

[J1. T can only make utterances with well-prepared and half-memorized sentences while having difficulty in modifying them
according to the situation.

Pronunciation: [ IMy Primary Goal [ 1My Secondary Goal [1Not My Current Goal

[14.1 can speak fluently with internationally intelligible pronunciation as a well-educated speaker while effectively
modifying utterances including a speed of speech.

(3.1 can speak with pronunciation intelligible to those who are not familiar with a foreign accent while using pauses in a
natural flow of speech.

[12. T can speak with a foreign accent which is sometimes unintelligible but still guessable while using pauses which don’t
severely hinder understanding of the speech.

[11.T can only speak with a heavy foreign accent which makes speech unintelligible while frequently putting unnatural
pauses which can lead to a breakdown in communication.

Instruction and Explanation: [ My Primary Goal [[IMy Secondary Goal [INot My Current Goal

[14.T can make an instruction smoothly and effectively while flexibly making a model presentation and explanation without
preparation if a topic is rather familiar.

(3.1 can make an even complicated instruction clear while explicitly making a model presentation and explanation without
notes or texts if a topic is prepared to some extent.

[12. T can make a rather easy instruction without problem while managing to make a model presentation and explanation
with some reference to notes and texts.

[J1. T cannot make an even comparatively easy instruction well enough and tend to create confusion while being unable to
make a model presentation and explanation even with notes and texts.

Interaction with Students: [ IMy Primary Goal [ 1My Secondary Goal [ Not My Current Goal

[14. T can elicit extended utterances from students while summarizing students’ interaction and giving appropriate feedback
to the whole class.

[[13. T can make a recast and clarification of students’ utterances while giving appropriate feedback to those students with the
whole class in mind.

[12. T can elicit partial responses and clarify students’ utterances while insufficient to make a recast or give appropriate
feedback.

[11. T can only request a repetition of students’ utterances and give fixed feedback while unable to elicit further responses.

KRIOEEND T = A M(reflective comments) | AR FAEHE
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3CE(Grammar): CESCHIEE O ROBEE OYEOEEEL T LW

4. BEFEDL~NUZEDE T SLOFPEEZATY VRS, FEIZRIE AR A TEEESTREEITIZEN TED,

(13, HAORREEEENEIZEIL T, FWo AW, BERRO72 Rt BIFR IR ELZ e D a7 TREET&
5

(2. LA B2 N ChHIUTE RSB AZ 2/ B H LU CORGEDCV BN A THZ LN TED,
1. FERAL~LOFGECR EoTLEN B RV O CHERAREF T 2O R EETH D,

<PNEaA >

FBF(Vocabulary): (ECAIERE D ROBEE DMEOBES I LN

4. FHILZ2WEERIZEEL Th, EEDL VU E DO TRERED SV MR A FRITATURSD, REFERHE OB
HIRRSRAE ED\E%TJ@@V@ BRI E T DL TED,

03, HHOFERSRIZRETEICEIL T, SURITGU CEREZ DRI T e SR G 2§ DT ENTED,

(12, HEfHI72 U D35 BARBIZ3EE THIUE., LB 7a0 o720, B I3 720 7209 D eEge 4 nlkE
L7236 BT R O3B 2 A2 2 e 3oh . T ICE R R R DT ENTED,

) W v Nt [ B S B i Bt N ery/ BE%?(L Z DL CORPUNSCIFEFREATOZEDNEETHD,

<PNEaA >

FE (Pronunciation): (JESCAEIE DO RMBEE O%moBEZEES XL

4. #BakdoahL FL U TEERRI :‘ﬁaﬁﬁﬁ‘%ﬁ%%f\ FE BT FEFERE IR E L RNRBYN SR I2 S FEGE TED,

(03, REREZREDIIFRDLODIMNEFEIEN TORWHE FISL 3@ E T, FH R TRWVEREDOR —Z%
RZIRHD AR PRAV TR Gl CED,

(12 W38 & L7 E0 DI N EE R L ZAB DDA/ HER FTRETHY | BEREO R E/HT 720720
FEDR— A% L2 THRRTE D,

O1. BRSO FESEAEDS IN R LA30Y | FEREH AR H AR —ANE L LV S B THD,

<PNEa A h>

$57r~ & B (Instruction and Explanation): [MESCAOEAE O XRERE M4mO B E 1T LR

(4. RUINILBRANFETET DN TE, HAREENNE ThIUL, ¥RV INFIZEEIL T, FiRi
PRIUEC TR T VDO RE T DN TED,

(3. EH R CHOIMEIZ G2 D2 ENTE | HARREMEZTIURX, AT XFANTHHLRTH, 1T-oX0 &
RET NOHRETHIENTED,

(12, HEfAfE H 7248 R ChAUERIE /R 20T 8N T | AT X AN S IR, T T L 0Of2
IRETIRIEDTHZENTEA,

O1. HefAIf H72 48R Tl CH RRE > TLEWRELL B THD AT F AR Th . il & DV FRIAR?
BT IVOPTREATIZENTERN,

<PNEaA >

HfeL DA BT U L a (Interaction with Ss): MESEAVEEE DI "WAIEEE O4EO BEE S 1T LN

04, FEEENE OB O3, kGR35 2 5 [ X HLTED, CVEWE £ T, 77 ARREE iR LT
TRARNNETHIENTED,

(3. EVELREEZARZZ TREFNBE ORI E1T 7120 HARRE T AZE R LD, AATHT L iz A
VN B AZENTED,

(12, SRR ERAARLIZY HEED B X DOWEREATHIZ LTI TEDN, SWVELE, To720, #l7ea A M52 5

DITHoETIE 2780,

1. FEREOMEDIK L ZRDT-D | B/ FE &R T 720 T, FEREAE T 28N TET, SVELE{ o720, 1

Y7o X b 5.2 52 L8 TER,
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<PNEaA >

&k} S. [HEEERI R EE (Function-specific Scales)| B CRHMiiF=>2 U X b+

Elicitation: [ My Primary Goal [[IMy Secondary Goal [ Not My Current Goal

[14.T can elicit lengthy responses by appropriately offering them helping words.

[[13. I can elicit partial responses and retell them more clearly by combining those fragments of messages.
[12. T can elicit partial responses by making questions appropriate for each proficiency level.

(1. T cannot elicit students’ responses well.

Comments:

Facilitation: [ My Primary Goal [ My Secondary Goal [[INot My Current Goal

[14. T can summarize students' utterances and guide more developed interaction.

[13. I can activate students' interaction when necessary in an appropriate way for each student..
[12. T can make questions for students who are leading interaction when they are silent.

[1. T cannot intervene in interaction even when students fall silent.

Comments:

Clarification: [ 1My Primary Goal [ My Secondary Goal [INot My Current Goal

[14. T can make questions to students’ utterances so as not only to clarify their explicit messages but also to elicit their
implicit intention.

[13. T can check my understanding of students' utterances and ask questions to clarify the points difficult to understand.

[12.T can ask questions to the points which are difficult to understand in students' utterances.

(1. T can only ask students to repeat their utterances when I have difficulty in understanding them.

Comments:

Recast: [ IMy Primary Goal [ My Secondary Goal [[INot My Current Goal

[14. T can identify students' errors in their utterances and raise their awareness by recasting them.
[J3.1 can identify students' errors and explicitly inform them with their errors.

[12. T can identify students' errors but cannot recast them in correct forms.

[1. T cannot consistently notice students' errors.

Comments:

Comment: [ IMy Primary Goal [[IMy Secondary Goal [INot My Current Goal

[14. T can summarize students' utterances and make comments directed to the class.
[13. T can make contextual comments directed to the students who make utterances.
[12. T can make short comments or give praise appropriate for the situation.

(1. T can only make fixed comments or give simple praise.

Comments:

Assessment: [ My Primary Goal [[IMy Secondary Goal [[INot My Current Goal

[14.T can analytically assess students' utterances with accuracy and give detailed advice.

[13. T can roughly assess students' utterances on discrete points and give general advice.

[12. T can roughly assess students' utterances on discrete points, but cannot give appropriate advice.
[J1.T can roughly judge overall level of students' utterances, but cannot make analytical assessment.

Comments:
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FHHi(Elicitation): ESCAERE O RAWBAE [OMEOBAEEIZ LA

(4. AFELDISEDOHT T, MU SHEARD R E LD, RUVIEFFZ T T 2L TED,
(3. AFELDISEDOHT, AN [EHUTEHGEL BV RR TORITHIENTED,

[12. ZEELDIEED T, B TRL, Baha oo & T 223 TEs,

O1. AAELDIEED T, FEaEEIEBISHT LN TR,

<PNEaA >

{RxE(Facilitation): (ESEAIERE O RERE OY4moBEES X LN

4. AFEMDOLCOEDZFEPRL CTEEDT- 1T, HIRAIRIEEH AR T LN TED,

033, AEAERI DLV ERD 2+ BLEEL | BRI AN B D B ZAE AL T2 2 ENTED,
(2. JEBRFEDDH DB, FEaHOD DI W G AR T LB A+ 5L TED,

O1. B H->TH, RV EFI LT 2T LR TERYY,

<PNEaA >

BARE(V(Clarification): (JESCAIERE O RABERE OMEO ST LV

4. AAEDFEFROFR R PR Tk FEEROE M= 0B A+ 5L TED,
(03, AEfEOFRFEOHMFE CE/E TR LTz BT, B CERWEFNIERME 528 TED,
[02. AEREOFFEOHEME CTERWEITIC ST, HaaN A s T 2 EME 4528 TED,
1. AFEICHFEOMDIR LA KD DDA T, Fafiz s | EH T ZENTER,

<PNEaA >

{EIE(Recast): ESCMIEAE O RMOEE OYEOBEZEL XL

4. AFEDOFEEDRRVIZR DT, AEICROZOMEZ 52 DI EWVELATHIENTED,
(3. EREDORGEOBIIRSE, TOHTEWVELEL T/ —RK 07T HZENTED,

(12, EEDOFEGEOBIITZ KD, EVELEL TZ—R 7T HZENTERN,

O1. ZEEOFRFEOBRIZ— B L TR OKZENTEZNY,

<PNEaA >

ER(Comment): OEEAERE O RMWBE OXEOBEEIZLAWN

(4. AFEOFGEZ DI CERI LI BT, 77 AZEGRUIZNER 22 A N5 LN TED,
(3. AFEDOFEHIXL T, WEZEEEX TRANIZH L TRODIAA N FITENTED,

(2. AFEDFERTHL T, BN MRBUIE U O S HEA S ITENTED,

O, AEFEOFEHIIRL T, P R HMIZRI D S HELNEIZETERRL,

<PNEaA >

FHt(Assessment): OISR ARE O REGARE OMmoO BEELIFILRND

(4. FFEDOL IV IERE B BN CE | G727 RAA RE B2 D2 N TED,

(3. FaEDOL -~V E b ORE BRI N T 2R T R ASA A% 5.2 52 LN TED,
(12. FEEDOL IO LSRN HIEr CEAD3, M7 T R ANARETHIENTE/R,
1. FEEO BRI~ TBHDFEE DD, BB W AT 252 L8 TER,
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<PNEaA >

&5t 6.

[Z 27 BIRE : Fet (Task-specific Scales: Oral reading practice) |

Accuracy of Pronunciation

Expressiveness

Assessment and Adjustment

4 | The model reading aloud is almost
always presented with accurate
pronunciation. There is no error in
the production of segmentals.

The model reading aloud is
characterized by a high level of
expressiveness, with elegant
variations in prosody (e.g., thythm,
rate of speech, pitch, volume, use of

<In addition to (1) and (2) in Level
3>

Oral reading practice is presented
by effectively varying the volume
and rate of speech and in a variety

pauses) to heighten effects and of ways so that students’

express fine shades of meaning. concentration can be maintained at
a high level throughout the
practice.

3 | Most parts of the model reading
aloud are presented with almost
accurate pronunciation.  Although
the production of some segmentals
is not always the same as that of
standard varieties of English,
different vowels and consonants are
produced clearly and distinctively,
and no intrusive vowels (i.e.,
unnecessary vowels after
consonants) are observed.

The meaning of the target passage
is effectively expressed with the use
of appropriate prosody. The
intonation carries the intended
meaning, with effective adjustment
and variations of supra-segmental
features (e.g., thythm, rate of
speech, pitch, volume, use of
pauses).

(1)The model reading aloud is
presented with the speed and
volume (i.e., length of the target
part) that best fits the students’
levels, and in such a way that
students can recognize important
points to check in their oral reading.
(2)While conducting this activity,
the teacher monitors student
performance, and helps students
overcome their weak points by
orally highlighting them in the
second model presentation and by
practicing these points repeatedly.

2 | The model reading aloud is
presented with an acceptable level
of accuracy and can serve as a
model for students’ reading aloud.
Unnecessary vowels are sometimes
included after consonants and subtle
distinction of some vowels and

consonants (e.g. /n/~/y/, /1/-/j/, /3/-
/d3/) is not always clear, but they do
not impede communication.

(1)The meaning of the target
passage is moderately well
expressed with the use of
appropriate prosody. The
intonation is generally natural, with
change (variations, no flatness) in
pitch and rate of speech.

(2)The volume of the teacher’s
voice is large enough to reach all
students.

(1)The model reading aloud is
presented with the speed and
volume (i.e., length of the target
part) that generally fits students’
levels.

(2)While conducting this activity,
the teacher tries to monitor student
performance and to practice
difficult parts repeatedly.

1 | The model reading aloud is
presented with unacceptable
pronunciation that is characterized
by the wrong placement of word
stress and inaccurate production of
key vowels and consonants.

(1)The intonation is unnatural
and/or flat and monotonous.
(2)The volume of the teacher’s
voice is insufficient, and as a result,
some students cannot hear it well.

(1)The model reading aloud is
presented without consideration of
the students’ level. The speed and
volume (i.e., length of the target
part) do not match the students’
ability.

(2)The teacher speaks (conducts
this activity) without monitoring
students performance nor taking
measures to help students
overcome their difficulties.
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WER T DIERS

ﬁ %k

AR BRI SRR

it B A ve—U2RITES
T, T EMR TSGR EDOTT L
ERRTE TS, S
(segmentals) (ZRAL TiL, 1Z&A
ER HEHEREED b OB LA 5
RN,

AE— R« BT - maoEl,
R—XDEH, BERBREICE
WCRZEEN, FHRKZED, A
B —UITIAD SR
R DR (BT UWRR) &
Tp o> A,

<LUL3 D (1) & (2) DFK
[z T >

TPt & L QO Dk CALE
DEHIIDEENIRNE DT,

FESRCA E— N b E it
D, A 7200 TR LT
VLT, BHodEBEiEIT> TV

Do

FTHT DA =T DIFEAED
HAMZRBWT, (T EME R TG E R
BOETNERRTETND,
i (segmentals) DPEHIZHOUVNT
1, EEERGEDZ N LTS R
LB LHRLNDN, BT E
DORBNIFABC s TEBY, 1
B ORICANERRENAD Z &
H7e0N,

A=Y OERNEY) T a Y
T AL THERFES STV

b, AV b= a  AFEREN
FEWRAERHLTEBY, A—

R« By T« R EOFEEOR
— A7 LN AT
et (BT /UWR) LT

Do

(WAEENY BE— LT 0L D
A= R, ESOET /UER
THY ., HHi EEE SR
FTREENTIL XY &M BE
FAATRE RS TVNA,
QEFEDEFiIAE=H—1L, 9
FLTERVEREIZONT
12, VIR UEEE LY, FRE
LIRDBARA L NEANATA B
(G5 O TERET LA
HERRLIZY LTV,

R IR AN NIV VA S AN
ST | PR T E DX
g/ & my. N/ & fl. I3
L dz) ITTETCVWARWESE LD
LN, FEE (HEE) OHica
Sa=h—iaUPHESNS D
Ll AENRERL TRV L
SV DORGER G ET NV E iR T
TwW5,

(D)SCHRENTIELL | IFTEAR
A =g T, BEvFOR
— AR THEDH D (HFT
20N BiFEE e o T B,
QF&EIF I THY, &ETDAE
FETBANTWD,

()FFHDOAL—FR, JE—F &
FAHEDFEYDOREIEDHRT,
AREDOTFREINCBR L6
BT UWERE 72> TNND,
QLEROEFTET=F—1L.
FLTERVAER EIZONT
L KR IR UE T 578 Eoxt
e TE T3,

HEEOET N E LI REYR s
FEREETNERRL TN D, iE
FRESDALIE DLE O E /2 R

H o TEORIEMERERR RO
Do

Wb b THEGiA ] OWHT
HEHAREAGR L 7o TN,

QFENP A THY, 2%EL
B2 2 CWORWAEFE B TFET D,

(YEFEDOEGRE 12 HEV B X
TISERET MERE T2 T
Do A=K, FaeiHE b
TR SR Lo EfFDO L
YL EE STV,
QEFEDEFINED X 5 72ikRE
THoT-IREE->TED
9, AN Z D REES R Pl
DNV THIETE TR,

* | THTE (segmentals) (ZBHT D EMES 2R,
4R EIE PR (suprasegmental features) % 5T e,
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Rl [ZRIBIRE : 7 4—25 « 7 4 —F 2 (Interaction with an ALT in Team Teaching) |

Accuracy of English Quality of Communication Assessment and Adjustment
Most of the time, even in (1)The teacher’s utterance is <In addition to (1) and (2) in Level 3>
unplanned/ impromptu characterized by a high level of (1)In order to increase students’

language use situations, the
teacher speaks English with an
excellent level of accuracy.
There is almost no error
(deviations from the standard
varieties of English) in
pronunciation, vocabulary
choice and grammar.

expressiveness, with elegant
variations in supra-segmental
features (e.g., thythm, rate of
speech, pitch, volume, use of
pauses) to heighten effects and
express fine shades of meaning.

(2)Interaction with the ALT is quite
natural and effective as quality input
to students, with appropriate
response to the ALT’s utterance and
natural turn taking.

(3)Even in unplanned/impromptu
language use situations, the teacher
interacts with the ALT smoothly
and fluently.

exposure to the ALT’s authentic
English, the teacher asks for repetition
by the ALT and/or elicits further
utterances from the ALT.

(2)When the ALT talks for a long
period, the teacher summarizes the
message or reorganizes its content and
presents it in a more comprehensible
way in English.

In planned/prepared language
use situations, the teacher
speaks English with a high
level of accuracy. There are
No serious errors (serious
deviations from the standard
varieties of English) in
pronunciation, vocabulary
choice and grammar. In
unplanned/impromptu
language use situations,
however, the level of accuracy

(1)The teacher uses natural
intonation and expresses meanings
appropriately by adjusting the rate,
pitch and volume of voice, and by
using pauses.

(2)Interaction with the ALT is
generally natural.  The teacher tries
to take turns naturally and to
respond to the ALT’s utterances.
(3)In planned/prepared language
use situations, the teacher interacts

(D)In talking with the ALT, the teacher
pays attention to (looks at) students; the
teacher tries to ensure that students
watch and listen to the interaction
between the ALT and the JTE.

(2)When what the ALT says is judged to
be incomprehensible to students (e.g.,
including too many unknown words),
the teacher reformulates it in a
comprehensible form — for example, by
replacing difficult expressions with easy

with the ALT smoothly. ones, giving examples, and restating the
decreases. message in a simple/simplified way.
The teacher speaks English (1)The teacher uses natural (1)In talking with the ALT, the teacher
with an acceptable level of intonation and adjusts other supra- | sometimes loses attention to the
accuracy (pronunciation, segmental features (e.g., thythm and | students.

vocabulary choice and
grammar); it shows some
deviations from the standard
varieties of English, but
usually does not include
serious errors that impede
communication with the ALT.

pitch). The volume of voice is
large enough to reach all students.
(2)The teacher manages to interact
with the ALT, although the
interaction is often not smooth.

(2)The teacher tries to monitor whether
students can understand the ALT’s
utterances. When the utterance is
judged to be incomprehensible, the
teacher repeats it in English, but notin a
more comprehensible form.  Also, the
teacher often translates what the ALT
says into Japanese.
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The teacher speaks English
with an unacceptable level of
accuracy; it seriously deviates
from standard varieties of
English and communication

(1)The interaction with the ALT, if
present, is far from natural.

(2)The teacher speaks in a low
voice so that some students cannot
hear what s/he says.

(DIn interaction with the ALT, if
present, the teacher does not pay
attention to students.

(2)The teacher almost never speaks in
English, and/or simply translates into

With the ALT is often Japanese what the ALT says.
impeded.
PEFEDIEMES BN &TII2=—LarDBER AfER L7 SRR

&

FERREBLUT, HHEL
TUWVRWGI Th->Th, 1Z
FIEREZRISERHOSIT

BV, 30k, FEEERIN, R
(i OFER) 7l I2BIL

T, 7AY (EEAERGED DD

B HEEAL R0,

(DA —R By F - FEOE{L, K
— XD IR E 1238 T
KM L S 2= =7 o A H 5
BANCEKBILIZ2GEE 2> TNNVD,
(Q)ALT OXEFEI T3 T i U7t %
&, BERIpH—2 T —F TN
5 0, ALT EDCNENINHIR T
ERENDHDHHEDE/ ST, R E
IZESTEDE WAL T he70oT
VWD,

G)FHNTFHEIL TRV
UWNTh, ALT DRV ENZAL—K|Z
IPHZENTETCNS,

<LUL3 o (1) & Q) Iz T>

(DALT O33EEZ< LRI ED
72T, VIV DOHT ALT IZHRDIK
LERDTED, (EBIZRELW) HaE%5 |
THFIOCLTREL TV,

(QALT DNEDDEEFVDHLFEEHE
L2356, BT T, NRE s
TEHILIZD, T390 9 0 JHIC

PR CHEORLIELIZD L TG,

W2 L QOB IR
T T 25 5ED
WHIVTERY, 30k, iR
RFEE (HEIEOEL) 72
EVZEAL T, 3R (I HE SR
MEDBA) I TIFEEAE RS
R, A LTV R
[ CIE, RRTEED IEfES

(DA —R T« 5 EDZA b, R
— R IERBE BN, KB
DBHDHFEERET 2> TN,
QBEZDIENbS— T —F T
BT CRAEREHHUT CEHY, ALT O
FAETH L ThIRE &BUSLEOEL
TD,

Q) FRNTFHEL QW HIZIHBW T

(DALT EXIFETDERCH TER O~
MU EAEIZH AT TS (=754
BIRIZAETCEELT)D),

(Q)ALT DOFFEDNVEREIZHEL T
Sho%6 (eg REFHROF—U—K
WEFEITND) | EDOFEHZARED
PR CELIHIE VL TD—fil 2
X, R EAEE OERB CHEETS

(CIREAS OIS, 1. ALT 200 0% A L— R4 T | VIRATD, A LT, M sesE
CERTETS, THHILIELIZIL T,

URUESHERRERED | (NFHFERRA IR —ar T E | (DALT ExtEET 2356 Th, R
ERESORTRENRD | vF CRARRED A CTVELODS | HE~EEA DA Caid =L
N EROBRGET T | TRV RS TOB, | 5,

CIALDET ALT DS | Bb T, QYA ALT DR R B T C
o=l —yar (BERUZE (2):[\:;:,7_:/5\/&[/,(@%\:‘672 g T RSN
RO ZREAETD | Ki3dBbo0, ALT EDLDENEAT | %, HELOSHITRSHI 5, JEC
BIRBOLIEoTURN, | TS CE TS, EBMOEL ATl VB,

BRI > TR, F
72« ALT OFa5% HAGEICEL C4E
TR 2 HEV IR Z— UL LT
Rboibd,

SERCIH B DSOS T
KERHENDHY | BN
BT =6, ALT &
DA a=lr— g N HE

(DALT EDCNEN DD TR H IR
BB DI 2o TCNVD, ALT DFEEEN
FECETCWRWZENDHD,

() <FFEFEHRHL5E >ALT EO
VLV EAEFEIT D ENDEBIN
FOT, BIC ALT E855T 52410
IR CD,
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Do
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