SRR A OA MR 5 —& %%
— S BB B PRE E RORVEDO R R H—

K oBm R

LB

ELEMEAECHERSEE (LT, o2 BHLTSLALT5) ICHT
BRI BT, Sk RAEBOMRMEL ER L7237 51 213, 17
B EEN/ ST YA LOFBRDE, KEGEHE2RLTE, 2UTLH
FICBIFAENTTA LOEEZ N L720 D Tlddh > 72758, Krashen (1982)
DA 7y MESL BFIZ, Acquisition® Learning® X l) LU, ZHEHCEB
5 FEEFDOE (consciousness) VEHE. (attention) & FH DGRBS S
LI L OBRICE L OFER D% 572 (MacWhinney, 1997; VanPatten,
1994) € LT, ZO&) GFFROMRMEZKBEL T, 198 04FKA59 04
RIZHT T, SHFBIIBILZA Ty b7 7 M7y bofkdEl, 512,
IIa=y—3 g rEERLZCERE (Focus on Form) (ZB$ 2 WF5EAME
FIZAT DLz (N Ellis, 2011) o Z 405 OFFFEIXIIZE H YR BFZE T3 R o
TWAA, SLAIZBIT Wtk L BRME L v ) Sl OB AL/ ST 574 4
RSN T 5,

SLAZ35VF 2 WPk & Wtk

% { OSLAMFZELL, WHRME & BRI 2 ARG ICIE 2., SEEE Rz o
WTHEZELTE7: (R Ellis, 2009) ZD#EE, %  OBFENFIERED
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fob ENTe, FIEFHE EMBROBRRSHEFEDOA N Z A L% L, SLAIZ
o THELHENAHEINL T TIZEES ol FOHBOVEDE
LT, BURMEERERIE L W) BEEA R4 2B THW O, o 72 BifF A
U722 EARIM ST % (R Ellis, 2009; Hulstijn, 2005) Bz 1E, BIRM
R L RORMIRE R, Fh e, BT (the deductive approach)
LIRANIIEE D (the inductive approach) (ZIRIF S5 Z & 05% v, F72, K
REEE (implicit learning) (X% (incidental learning) & [F&F D
BERBREINDL DD RL BV, TODLIIC, SEFERLMEICHET 28
WHIBREANRTE L7228, AREOR TR EMERNRPIE L CERESINTI R
7z (DeKeyser, 2003; Hulstijn, 2003, 2005)

DL REFRLEORELE W S 728, Schmidt (1994) (XSLAD B HAH
Ba gL, FNENOSHE I EIZSLAI B PR ERRMEIC DO W TE
BYDLIELEERELTVD, 2O 2 a T ARLDT—XTHAL[F
BB RS REENM RO A ] 12 o & b R [HRR] &
[8 | AZERZRY, PR E RO R L ORI R IZ OV TEEL
SLATFFEDFEEIZ OV T U Ao

7R B ik & I 7% 1) ST e

Rod Ellis (2004, 2005) (XSLAIZBIF 2 BHRAYHFE (explicit knowledge) &
BEREGEIRE (implicit knowledge) % RD £ ) IZEFR L T\ b, SiblyHsEIC
B L CHME (e.g., SUEMEHINT, EREOZEWHN) 2 T IBICERN 25D
& (noticing) AMEZIE, ZOHIMHIIIIRIIFRICES S HWITH S, Lo
L, HENRRDEIIL > THI SN DA, TIIRRIARICED W
HWCH Do Tz, HRIHGRIC L7222 > CSRENREZ N 23054, ©
DFIWF ORI E Z LA THWT B2 ETTRETH B0 MIRIYIZ, BRI
WZED CHEIEMN I OY 6, ZOHEIIOWTI LIITETILIITER
Vo 2O L)%, ZEIRIC K BFH (self-report) I EE SR (declarative
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knowledge) IZH R ONIIEETH L DT, WHRWAH L ESMWAHE, KR
B % Tt & 19 (procedural knowledge) &xfn S, 20025 ¥
A TOHGE EREND Z LDE

BRI AR T B LS NSRRI L) MRk ERESN TS (R
Ellis, 2004, 2005)c —7/7, H 5 O S aALEIZ OV CTHBIHIIZ 0T 217 9 BRI21d,
HEWHF TS 2 PRNABASER SIS EE 2 5N Tw 5 BURIAIRRIE,
BRI LD IERN R E L ) 2ok e LTHRET A 2 8134
<, LIEUITIEMENE, B, —EMl v ) JiZBnT, BRIAE# LD
VLS TNBEEZLNTWES, 512, HURIVARRIIFENRICED D 7 CH
AR CTH 5 7%, WRIAERIZSD 5 —EDOFinz # X 5 & HEFSWEEIZ % 2
ERLNTWS,

BRI ST & BRI AIRRICBI LT, £ < OSLAWE I 2 D 0 Hlsk o B
1 (Whw b, interface issue) (2 DOWTHER L T &7z, 121X, Hulstijn
(2002) 1%, BHZRAGHIGH & BORIGAEIZ VISR EE RIZT 2 L idedan
E5 % [HURIER & BORIARRD A > 5 — 7 2 4 A% BV (the
non-interface position) 725, BHZRIHETRE & BE7RAYHIFE L B ISMLT L CTHEAE
L. SLAIZK§ A58 b 82 b & Eik L72o Krashen (1982, 1994) & X7,
the non-interface position% SZHF L, HikMy7%:5% (Learning) Ti372 X ¥ 5ik
MR (RN L HEAGECTOSEHEM (Acquisition) 7513755
ByHIRE (R RIS IZAA T A 2 3w e FRELZ, S512, BIRNH
A E BRI AGR N TIZ R 2 2 M ICRE S NS L8 T 52178 5 5
(Morgan-Short, Steinhauer, Sanz, & Ullman, 2012; Paradis, 1994). L 7L, the
non-interface position X FF9 AWI7EH T, BRMHIEIZHED C SrEEH I
DWTHERMINZGNTH 2 L (eg, A7 BAINELEE) TR Z EST
L ETETIMEE LD (e.g, Bialystok, 1994) o

BH7R Y A & BRI IR O ST VE % S FF9 % the non-interface position & (%
A, IS 20D EVICEEL AV, TOME, AMOLRR
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RN DB L) [RGB RHRO A v 5 — T 24 A% LFT 5
3735 (the strong interface position) DHfZE#H b 25, DeKeyser (1988, 2003,
2007) 1%, EHEMRFEEZEL CERLRNMERTH o TH, ZoHH
EARDBELMHATSZLT, BDERFICERL 2 TOHBMISEHTE 2
LR EFRL TV D, 512, BHEML S A7 HIZR I IR R 09 505
LIRIZFASEOBREY 2L, TOLNVICETET S EFEED A ¥ SHEN
HFRIIER SN D 2 e idd v il Twbd,

YR LT 5 2 L1 & o TR IR RIARANER T L v )
EZRAREFELLDRO Y, 2089 RAHBERICED 2 —EDOFRMEPLET
HoHEFERETIMEED VD, SO XD % [WIRIGHEE & BRI A
Y =T 2 A Ak G E SO HFFT 55| (the weak interface position)
DOWFFEHE L, HMHOLFICIFBEEOEY 2 SHENFLETHY) (eg.,
Pienemann, 1989), S EZE DK DO & (awareness) NSHELLEZ K727 (eg.,
MacWhinney, 1997) Z & #38# L T b, FI2IE, SLARETIE, 17y
M SEENME (eg, BN —, a0 —3 3 Y) ZIFMEICFEETHI21E
FORIATHTHY, R, ATy bW TadHoc LTH, HANE
BB E D ICHAHETH 2HE55% v (eg, N Ellis, 2011), S 512, %
BHIERE (L) BB CHRRRNMMROE 2 B8R0 5 HI22T,
SLAIZ & o TREBRIEWMANEBESMNT SN2 WEEBIILEAETHL, 2D
£ 50 LTI, FEREOERY BE#NICL2EBICLE R HRAFE
T2VEND B WRIARRIZZ D L ) ZFHBORBEYFET oM % L,
WA R R AR OB ICE T 5 & = v 7 - =) A (Nick Ellis) 1336H#
LTwWa,

[Explicit] knowledge plays various roles (a) in the perception of, and
selective attending to, L2 form by facilitating the processes of “noticing” (i.e.,

paying attention to specific linguistic features of the input); (b) by “noticing
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the gap” (i.e., comparing the noticed features with those the learner typically
produces in output); and (c) in output, with explicit knowledge coaching
practice, particularly in initial stages, with this controlled use of declarative
knowledge guiding the proceduralization and eventual automatization of
language processing, as it does in the acquisition of other cognitive skills. (N.

Ellis, 2011, p. 37)

WH7R I 2738 & 7R I 238

PRIV (explicit learning) & 1&, FEH M RIZHAIMEDSHNET 209
A, FLT, BAMDGS A% 512, E0 &) HARLHBISNELTWED
PELOFIED L35, BHRNRERZR-72%8Thb, —J7, KR
¥ (implicit learning) & 1E, PURMFE TERSINCEREZH L WiFEE
%189 (Hulstijn, 2005), &b bH, FHEFIZBW TP EZFEATVS L
Y FBHEORDE b vEE (Schmidt, 1994), b L <1, #HEDE
BRIV E 2T ) & LT WIREETA U 558 (N, Ellis, 1994) % &
T 5o BRMFHIEOR D EDEEIIOWTIREBErRb I TnL, KD
EVRITNEFBITEI S e w) VI 2 LHTMREIL VD —
JiT, EHRLROE DL VER O TIRT 20158 % (e.g., N. Ellis,
2005; Williams, 2005) 425635, 2O L HIZ, HXTLERIEH S
A, BORMFEER I AV SHNEAOE (BHEFBINICIRA M6 S
HO&) ZHLLEVFETHL L VI EXFHVERE HDHD TS (R. Ellis,
2009)

WIRIGEE8 & BRI B A SLARFZE O 2%, B /RIYEEE ORREE,
FHMEOLE, F LT, FEHNREFET T —FOBRED 3OO T —
TR TE D, BRI EIZT ASLAMEIC R E g% 5.2 TE 7270
MLEREETIE, ANLMICHER L7255 (artificial language) X°SCFECY (letter
sequence) AWV HAIMEOFEHIZB VT, BIRIFE OFEDI MR ST
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W% (e.g., Cleeremans & Jiménez, 1998), % L C, HifliZ TR OEE,
BRI L ORI FEE ORI FENROE NI 23, B SCEH O
WEL, BRI FBOTPECFRNRE R T I EPRESN TS (e.g.,
Reber, 1993; Reber, Walkenfeld, & Hernstadt, 1991). F 72, BE/RAGSE ClXH
IREYFEN B SR (individual differences) D% 52175 2 & 0347
WZ e, WRIEE TNV EETH 5 —J, BoRFEEIIEZ
DL BRBENNIEHEE DS VI EATREEINT WD, ZOFRILFEIED
O XD R VRIRNFEEOFAE Y BT B4R L —BH L TWw2b (Reber
etal, 1991), S 512, k4 ZEMBOFEE LR E L2WZET, CEET
T CHEF ORI T 2 #HIH T S BRI FEOFIEPI L NIk T b
(Rebuschat, 2008) o

SLAIZBWT Y, WIRIFHE LIRIAE I L TE, FEBRIZED W
HBEIATONTEIz, ZLTC, ROV EERWT, FERRICBIT S
BRI OB EATIE SN T 5o BIRIAE OBV, B 72 3
% FH T D BIIRR NS OFHBEIL TV D L v ) BBALLEESE TR SN
FERENIFRRD, SLAICBUT2IRNFAORRH LS 2% (N. Ellis, 2011).
Bl ZAE, SCEHAIE BIRICEE L, S 51258 L2 0EHINC RS W -]
LRI FEATZFEEE, BT F RSN 8 E (BREE 7 v —
7) RSB BRI S A ZZHBISC & - TR RSB 3 2 A5 7%
Mo 72BN, SO T A N OBAEAYEIL T 72 (N. Ellis, 1993) 6
T/, WEREE LTA 5 ) TEERFERT A I ANKRFEEZRSRIC, WiEhE
1, TREEME, R0 30O TH R AR A MGE L /2R R, FENRIC
L ClRbEEYERE L7 V-7 (FRMEE 7V —7) 1L, FE%
DOBMES IR {, EOHEBTLHmWEEE % /R L7z (Gass, Svetics, &
Lemelin, 2003). % L C, BH/RIYSFEH ORGP EITEM L CEHEOFETL Y
BHE ThH o7z T, SLATIIHEME M R BRI 2 48§ 5 BIZIZIIR
B EPEETH S &) BFTIFIEDOKF: (e.g., Hulstijn & de Graaff, 1994;
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Schmidt, 2001) & —F L TWb, 20D &) RWRFEEOEMNME, ATS
R BN G & L 7-DeKeyser (1995) *°de Graaff (1997), 7 1~ J v Nk
S L L7zAlanen (1995), £ L C, HEFESEHE O CHEBHAIEE % 0
7% L 7zRobinson (1996) 2 THME SN TV 5,

WIRYE & RV B9 5 SLAWEJE 0 V8

SLAWFZE TIZHIRBYAR & BORB AR DO B E I O W TRV REGER ST
&720 LvL, BURBVHIFRDEROE N RRIRI AR OB ZE T H:I T 2
By 7: E W (e.g., DeKeyser, 2003; Rebuschat, 2008) 72 EANEK T, HH/RAEYHN
e & R FIRR OB EAEIZ O W T—H L2 AMRICEE > T e v, Bl
0y K- T A (Rod Ellis) (EWI/REOHI & BRAAEEEZ 5207 A b H
WCHIZE L7225 (R Ellis, 2005; R. Ellis, Loewen, Elder, Erlam, & Philp, 2009),
T A NDOFZBPEIZOWTHEDRH E LT 5 (e.g., Rebuschat, 2013) o © v
R ) ABHWZZIPRIHE O R E DL, LB B 2k ~R72), LE
M HEFEOSCEHANC Y TIE F 26030 % # X0 5 (the metalinguistic
knowledge test) XCHE B BR D 2 v 30 H R E (the untimed grammar
judgment test) D 22ODT A M Th o7z, —JF, BREGHFROMEEIZIE, T
VHTH 2 oM XA 2388 (the imitation test), XEEFRATZEF L
LHE A ECHMT A (the oral narrative test), % L C, FEfHIROH 2
SCEPEHIWEEAE  (the timed grammar judgment test) D 327 A b &Ml L 72,

IS OFETHIER STV 2 D RETRIEOMEETH b, O v
Fex) 2%, BRARR 2 WE S 2 720 0EIIMERM SR TE
D, AEOBITIECERISHS T2 BREICHES S22 2 2 0EMm LTV 5,
UL, BEZLERRERIIEWRE TRZY, PRHIEROMHRIIEDNT
RpfIR 2 e L7z e LTy, MERMZ —FICHRT 28T, AD [
R (WORMHRZ 2RO 2 HFE) METE 2 &) GBI 13BN A%
b0 OF 0, MAFEOEREZZEL TV EAHEH I N TR0 TH
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% (Hulstijn, 2005; Rebuschat, 2013) o & 512, HWFHHr etz &%
HAWT, N7 A N SHZRIGHIEE & 7R 09 A1 2 85012 2 3 % 3 &
LTEETEL L ERTLMZEL H LD (eg, R. Ellis et al., 2008; Gutiérrez,
2013), T TIZHRZL DI, FEONENZLESHEHRL SN TNE T L
FEET UL, NENZYME L EEN ST RA L, WEEE0b00fF
A R LR O AR IR L ETH S,

WR B9 578 R R Z B A SLARFZE B T b, B3R o MEE i
(e.g., SCEHIMTT A b L BPULRE) R BV EE R 2 &, BRI
BORRAMEET BN 2 TH% v (e.g., DeKeyser, 2003) . & 512, 4
BLBELRFAL, NS 20%FASLRBMENL L2TEXHHHETH
5o

—f%IC, SEEHRICE T NAHAMEIIOVWTERE S 2 5988 (g, X
FV— VOB EHRNIREL L BRI N WL, —F, BiRlERONE
WZFBHEOEADTNT 5N TWE (UER EOFAITIE AR L, FilERcE
FND [EWR] ICEFRLTVS) 25, SHEEHRICNIET 2 HRMECHEE S
RO L) BRBBEZ I 27 70— F ERURAYIEE D L5 (R, Ellis, 2009;
Hulstijn, 2005) o BIZRAIRELICIZHBIPERESIZ OV TH S0 LOF L
THOPIRELG A DAL L, G ABRPSHAERCMAZ IR TS L9
ZHRET 2D D o IR RIHRE D L RE S e 3 vas, 1RE
D& B KU THAIR B DV CHIRIISIESL S 2 Rk SRR RS &
3R % 5,

Norris and Ortega (2000) (£19 8 0425 9 SN THRFE I NHIR
Mo & BRI T 2@ O 6 7 TR & B, BRI
ERERIIRELE DR RIZONT X Y 50T 24T o 720 ZORER, BIURMTEE
FIIRRAIREE L D QRN TH L ZENHL NI 5720 EHIZ, 2D
W RIGTREEOEMEX, ER (meaning) &I (form) DN % HAH
248389 %4 7 70 —F (Focus on Form) &5 H#ZOFEA A ICERSE5
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X 918857 7 u—F (Focus on FormS) D} TR SIL725,

Norris and Ortega (2000) 1%, SLAIZS % % 8EED 8 % R H9ICHFZE L
7o LCHEFICRVEHIZ b Lo L, BIURIEE & RRFEE
DL IE (e.g., Alanen, 1995; de Graaff, 1997; DeKeyser, 1995, 1997; Robinson,
1996) ASTEEFICBT2%E L LTE D HIFSN TV B HIIEENLET
HbHo LG, FHLFEIEIRENENTTET 205 TH b,

T, BAMCHMAREOREIIEIVbOTH Y, HEdICE
JAHREE RS BT L 20RBE 2T 5. RIS, FHICBIT 5
ARVEE BRI BB OIS &, FHRORA T 0L A ZHE LY T
HNTw5 (R Ellis, 2009), 2 THETNEE, #HLFHOMTIE, W
b L<IE, BRI, BTLLEEIL 2V ETH L, FIRIE, BRI
BB E AW CCEHI A B LT, SRR LA EENnsG S
FEEERD O B R UM OB RS IZ OV TEFRBEIERT & (FRD
FE) BRI D Do T, BRWIEEOHR TH X ZFHERO ) B, 78
GG ED, FFEORERPLBANEICFEEVER LE#NICFIZ) ET52
& (BRER) bEZ 6N, 2F 1), BRWIEEED S & Tiibh b
BILT L ORIRIEB L BB S 20D TH Do iE>T, BRIFE 2 ER
T 5 72O ICHRIIRE L W2 CTh - T, FHEAE»RZ L TR
BUIRTRIFEFIHEE L Tz &) IO W CUIEE IO T 5 LED D
bo FFRIS, FEICBUT RN, b LA, BRED, FEOMREESN
DAL HET B LIRS v, DX A, SLAIZBUT A WRM: &R
WZBES AR, WORMARROMEE © &, EPKRINTED, L)
LM HE 2 HSLAC B 2R LR IR B RS 57 70— F A5k
5N T3 (e.g., Rebuschat, 2013) .
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SLABFSE & IS iy

BRI & BRPE BT ASLARIZRIZ 3 0V ERE D ), L OR%E
BIFC&7e LL, WIRRAPEHETH 2050012, RIFRZHRES D72
5¥d Y, MO HEMPHERERIN TV L, —7, FROMHEIZHT
HSLAWFZE B Tld, Wi RO LA SR A OMBIZET D, &2
MEFEFAD/INT T A L) ANTTEAHRZ T D,

=5

ST

RHSREFNIBBO/NT 54 LADFIET 505, ZORE LRI, S5
EE SRELEM SHEoTBL Y, AMOBAEE» S SHEERL LD
ETHHNTH L. Skl AMOWHEHR (NHM2EY M) &b
REMNTHEAETHY, NBHO—MROLMSTER, &8 2L CUbns
BErRTEEZLNTVD (K, 2002; 77, 2003) s & D X 9 % BHS 50
BUEIIEAS IR o M2 L T\ b,

RAIFREF OB L HI2IE, NEFERCHTE R L, Sl DI OZEAK
ERWBEG 2. PlE, ULAEFAETH ) FHEFHET DoV K
7 (Edward Sapir) & 7+ — 7 (Benjamin Lee Whorf) 1&, ~A4 7 1 7« 7 A
Uy OERE (eg, FE [Hopi] ROFE) 7% EICET AWM R, S, [#
R AHEEEFT AR ZENZIVMBHOMRBEZ D] LW RGLEIRE L7z
(Carroll, 1956; Sapir, 1921)c ZOHET - 7+ — 7{FFE, %o [SiErME
Zrarybu—L$5] L) FHEIUER (linguistic determinism) < [HF

ST 2B HEEA O & 21T 5] L) ikt (linguistic
relativity) ICEODbLHEZLEALTRELEZLDTHIH, FarAF—
(Noam Chomsky) %L #/3¥—7%" (Eric Lenneberg) 7 &, B &IIxF LT
AR EFRE T 2 FEFE OB OIS, OGS A3k o
e AL

D

(v
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Ul

EREICBT A EEAEE L, AMIZETRENSIZLTCSE
BETLIBEZAHATLLEVIDDOTH D, 351, [FHlRHICALNLE
5 EOREE L ER &S ROTERNHHAERIC L > TRES NS ] L)
Fa AAX—OERCFEHEGRICAONS L)1, ZEIXITx§T 5 ERoT
BENTHY, WEOHRLAME L COEMWHIIEZT 205, b,
%, S IBRO G WIESHEWERAEHICRI L T EEx 5Ty
o TOEH, ERTERELLFTLEHEFERCCHFHISH L BEN R
ARE L CRAMEMDR L, ERSCEER Y L HT A S EOBLIE, =
LIXEEROBRMEL SEEN T o 72 (KU, 2002) LT, 19604t
I ET - — TGS T 2 RN R B R EE Lo, Dl
ST T ET - v r— 7IE Y IR AmEmId L AL S
7otz TOMR, ANMOADHET 5 FHEENICRS T FHEOLEME
(universality) # KT BHFFEATET & % 5720

—7, SHOBAEICH L THEEN L VEYIY, L EROBR
POV TRV LA RIS - IEMAOBH E 2 o7z, 19804
X, LA 37 (George Lakoff) %27 * 7 — (Ronald Langacker) % Hi.[r& 9
LARMEEFEEL, SHEOEEE I L CERN 2GS EAL, S5
s N ORBMEZEERRT 2| W) MBS EREA Lz, $512,
198 04EMRBE LD 5 9 0FERIZHT T, Y ET - 7 r — TIRFHZ LFT L0
HRVRASHFOHEM TR EN, [FihLNE] ICHT 25w H NG
27 - 72 (Gumperz & Levinson, 1998; Lucy, 1997) o % LC, 2 1 AL LIFE,
PR R A BT RDTRRAIT RS PO A Th LTV 5,
DL RRBAITREFORY LB, W, MRS, STEARY, A
B, WEY SHETL Y. BHICED RO ESABRT B RAER
OO VH LT L TR 522 225, NS HEAERMEEO—f
RFIHTH 5 L HE 2 HWEHE S L (K, 2002; 11, 2003)

N
e

aul

&

il
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RS R BLN 3D < SLAWIZE

RAEREFOGE LI, BMEHRFIART 2 ) AN7ZSLAWIZE A
ZTW3, INHOW%IE, 55k (L2) RUMERE (FL) #BEL L
Fhan S L, TP AN CHERIZOWTRHMB-EFONT VA A%
HWTERLEL, BRASHEFOMLICED CHREERPLEEE (U,
CL 77 H—7) DBSLAIZKITTREIZOWTHR LWIZEICRT 5 2 &
WTE 5,

PR H & OR. BRSBTS CSLATFRICB W T, f5E
MELORBIZES>THLRNIL L) LT LBEDEL I, SHENFEED
FUANCE-Z A EE L TWh, NS5O TABOZRAIZHEHEE

R IT A V) BERFHMTRIREIZEDOWTBY, LIPSLAILS
BRER, L2RFLASLUC G- 2 25880 CO#IEIZA S, 2 FaRM OB
bﬂ%%@@gﬁiwﬂiﬁ4A%mwf,:hif%ﬁ%éhf%tm
ZNEONRTZA LI CHT LS EZTEHT 52 L1125 5T, SLAD X
B ALEGRL L9 LT 2B FBFMERIED { SLAFZEOfF
BHTHLH, AT (Dan Slobin) HHEME L7 [FE$ 720D E%E | (Thinking
for Speaking) &, ZD X ) L L WE&ED—>THS (Slobin, 1996),

U722 EREFER LRI LIITRATLE, AN, 43, SEHWHY
(e.g., S HEOCHEHAIRLFERED L OHIK) %5, [FET7200 8% ]
Lld, 2O X)) HEENHHIRERE LTAMoRmPe BEoRRICHEY
BT L) EZTHDH (Slobin, 1996). Blz1E, WETIX, RERHH LM
BB AR ERORIIZ L o T, ZFAOWHEZEZI L 213 7% 5420,
—F, HEFEIZIZZD L) Rl v — i, d2THAoTENE
FHTL2LZNE RV, [F372000F] 2, Zok) RikiEs HER
FEOMEIL, B AFELOEWTIEZR {, RBAROCEEKIZBIT 5EN

BRT 5. BIE, Ruo 250K (eg, HAFADWHEMICEDL L S7EM
H#) %2288 T, AMOBHMECESHRNTEOLEL T, 2O/
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R, B BEREX (eg, THEMEITH§ MK S) ISEVDPAEL D, Lizdso
T, HADOWEMERL T 5% 561F, FEFHEEWTEMEISH L CAMOEE LB
WL EETHDHHMUS, PERERTE ISR LU e SRR % 4
WD) BIZHIIOTHDIIH L, HAGRIIENMEICHE S 2 SREMEBI LD
AVHMEV 72 (Barner, Inagaki, & Li, 2009), HARFEREH IXIEREHREREH &
357 BRI HIZOoF B L9127 b,

(37200 8% ] HRMEEFHBAIED (SLAZED /X7 5 A 4 &
LT LN LEEIE, FOMCHBICH D, [FT72008%] 211124 T
25 7% 51F, FEEEE ILIOSEENHRICH L 2228 R CBERA % &2
DD EZEZ LMD, L2RFLICZO#PAZ LTS 7% 51F, L2X°FLIZE { fil
NBEZLIZLoT, FERED ZOFEOMFELE LW Uk % #5575
ERETE %0 FE, [FHET20OONE] 237 54 2L L-RBIEEEN
Bl 3D CSLAWFZEIZL2RPFLIC Z OEIGHE P 2 K L T b A, Aoy
VHBIIEELR VAN TR ¢

[Each] native language has trained its speakers to pay different kinds of
attention to events and experiences when talking about them. This training is
carried out in childhood and is exceptionally resistant to restructuring in adult

second-language acquisition. (Slobin, 1996, p. 88)

CORMBIATE LD [RET720DEE | 23R L7ZEISRY L2 b 07277,
RIS REE R AR A O B 2 SR I AR, BUEDSLARFFE D BER A1 1%
BT LL, AubC ORME—HT5LDTIER (eg, Achard & Niemeier,
2004; Boers & Lindstromberg, 2008; Byrnes, Weger-Guntrharp, & Sprang, 2007) o
%l 21X, Cook, Bassetti, Kasai, Sasaki, and Takahashi (2006)<° Athanasopoulos and
Kasai (2008) (&, L2RFLAYARORH - MERIEEZ KITTWTRENEZ

R L TWwao
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Cook b ld, HARFERFEREE, HiEFREREE, 7 L CHRGEETOEERER
DI B ARNFEEFEHZ I LT, Imai and Gentner (1997) DIBFEE% 1T -
7z (Cook et al., 2006) *o Z D#EH, FEFEE TOWHEN M ARV H AR NILEF
BEH (F3FE~84F) 13, ERENGEREE LM L L)1, HiaBRe L2E
J (eg, ANVIZMTHESNIZET IV N, TIAF v 7 BOMNE) ISHLT
X ZOFRRE RO L L TW7z20I6 L, HAEREGECIEEETO
WA AT SRR EE (e A~ 29117 H) &, BRTIEARCEY
DFEM 2 IR L T2 EATRENTZ TIPS, Cookbid,
EETOAHTRBESRIIUIREVIZE, EEEEEOT ) ORBARKILEE

BFEEH IS 2 A D TRV EBRTW 5, [AREORFIE Athanasopoulos
and Kasai (2008) T K57z, RS & EFEIOE H AR AFEGES
BH TR A B I R % 3R 2 AR % il ) R ATk o 7228, JeihT
DR HAR NGRS B E & HARGERERE IR TIE 2 < 2 JRHEI2ERA L
Tz 5612, EFEFHFTOME - NI 5 kAR & SRR IR
ENFFRAER O & ARRE AT L 725 5, IR % 2L & L 72300kt (3%
FERERRRG A ISV ERAIRR) LA - AR A ORI I AR EE
MR O N, UL, WEEREEREE LW U L9 ik a2 dHE L v
FeHANSEEFERTIEE, THE - AUREZIDIEL CHEBMTE 22 & 2RE
LTwWa,

Cook et al. (2006) =°Athanasopoulos and Kasai (2008) |, L1iZX > TJE
S NI R FLIC L o TELL 9 2 2T & A RIE L 72, 2 DGR
ERIERC, A3 (1993) 1F, L1THE bR FL LA R O R

B E L2 5 2L BR LT ST O RNRGEFE Y & Wb Ea G (7

A AN 1CEFE wearE WA R L EIIR L, “wear” D EIRIZEE
DWTHELDTNV— T3 Sz ZL T, ZDTNV—T5FORENS
DIREE ORERE % /70T L 72/ R, SEERRRERS S & A AR NG S E B 0Lk
FEOWEIIR L > TWD I EATRENT, FIZIE, BARNEESEEOLE,
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“wear”® HIYFEAST F L A [ A% — MR % &0 4RH I TH 2 3 & [16% ]
() TWET- 22 & MR - Z£66d ] ATHIFECTH %L OMISERN %2
TEHEDSHL & 72 A%, FEEREREREE O RITIE, 20 &) ZalHiE o h o
7oo THUL, “wearE VT [HIZOIT5] v ) BREETHEG, 5
FREEEE ] & [MPE e - B 2B L 2w, HARANEGRSE
e o, [RHE] & TRHES - 2a0i] OMICGOHN R EEEss 25 2 &
RARELTCWD, TOX) REWHELABEE LT HARETE [HI12
5] RO TRZ 2855 (eg, IREHEZ, HFE2E5L, HRx D
b, MEEL MDD 720, HAREOMESH 73 — DS HFEOLHREE
OWE B G 2 2 ESIIREROT T D, S5, THERESE A L&
FEFEEOMICHAET HEEBEDO AL 2 R/ARICT 27201218, [HHEE
BHOMDODS, FBOERIIAFT) - LTHBFEINIRETH), HED
ERLFLVHOTIE W L, FHHEHOEFRNIFL T RERRY & /HERE
XOH T T —OHFER, NHEENE) DOTHL I L2 flx HWTHS
ICTRETHL] &, BEERICHLTERLTN S (5,1993,p.9)0

M

AR (IR, RIS RSB SSLAREEKR L 72
WZEART L 912, L2RFLICE K ET A LT, ZOEHEORESE T
VR E BICO 5 2 DRI SN T WD, T/, BEREREE ISV
HAAEST L OREES 2R LTS 2D, BEEE OB
FEEORERINT LI EOEERZRO TN DL, ZO L) BIFFEHEE K
BLLC, [SakL ] (ST 2SS HFOM R 2 BB ICSLAIEAT
AEE (e.g., Littlemore, 2009; HH1, 2011) 133 L\ A%, S0t RASEME 70 30
FHAIRCHEEOY 6, HEEEE OB Z /R IICHEE L C b ek o
HBEEDLLRVERE 72 HELDH S (e.g., Akamatsu, 2010a, 2010b,
2011; A3k, 2013; A8 H & FRHR, 2012; Snape & Yusa, 2013) o

RS REFA R 2 ) ANZ-SLATREE R O3 (LU, CL7 7'u—
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F) ORFERET HWEIL, A 74 4 2 (e.g., Boers & Demecheleer, 2001;
Boers, Eyckmans, & Stengers, 2007), * % 7 7 — (e.g., Deignan, Gabrys, &
Solska, 1997), %3¢ (e.g., Boers & Demecheleer, 1998; Csabi, 2004; Verspoor
& Lowie, 2003), M@ (e.g., Boers, 2000), Hii&F) (e.g., Lindstromberg,
1996) 7 &, FEMRIZUNI D575, N5 OWRICITILBE LA SN
bo THUL, FENRICHE S 2 BRI BENE £ 723 ERe Il IC B e Y
T, PRI EEZMEHL TR HTH %,

B 2 1L, Boers (2000) 1%, #& A% 77 — (conceptual metaphor) °% i
L, N F— NBEFESEH I LT, HEOMEE (e.g., turn down, cheer
up, come up with) %% 3472, Boers (2000) ZFEHH* 2007 )V —7
W23, 1207 V=712, #& A4 77— (e.g., MORE IS UP, ACTIVE
ISUP, VISIBLEIS OUT) T &IZF oL NBED ) A b & v THE
) —HOTNV—TIE, WEE L L OERE TV T 7y MEIZIEN
72V AP HWTERSEZ, TR, ey 77— HW2FEE
L0l oS B L2 EDAL IR o7 TORED S, Boersid,
FELME A Y 77— (e.g, MORE IS UP, ACTIVE IS UP, VISIBLE IS OUT)
TFETH L INEFEOBFRIIHRLO L ERL TS,

Csdbi (2004) & X7z, ZREFAOFBIIBITLMEXY 77 —OF A%
FFEERL T D, Csabild, NI H) — ANIEFEFEF I LT, keep&hold%
FEEITLEE, WMaAY 77— (eg, CONTROL IS HOLDING SOMETHING
IN THE HAND and CONTROL IS UP), ¥—"7— F (“hand and control” for the
verb hold), #&°BILE A\ /2CL7 70 —F 7 ) —7 &, keepRholdD B3
ENVI) =R FHWCTEE L/ V=T 2 ML 72 ZO/ER, %
BAY 77— EMCIEBRBON N EREFADOFEEL LV EER L2 L
MIRENTz. FFEOMERIL, Boers and Demecheleer (1998) T s ST
W,

B x s 77— LEBRIZ, SLAWFET X (b 2 BASFHEFHHM R I
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T—=ARA=TINHb, AT =4 A=V L, 1 DODLFKEI HIRE LY
OFEEOMICIGE L CHET 2 PN 2 BRI 1535, Tof ko
WX B3RS S LTV 56 Verspoor and Lowie (2003) 1, %3655
DHE T, SHEEOKEEEFBOMNIT T2 ERBEYE (FR A Y 7 —
7)) L ZFFEOHREN LS BRIZEE T 4 2 L 0SS FE ORI & B

L, L2FERMROISZIZEDN D T b, L2 L, Akamatsu (2010a),
A - RFS (2012), 3 (2013) &, fEROFBEPELCLT 7H—F ORMIC
FHMFEOBBANIR SN R o2 EHE L T b,

Akamatsu (2010b) 1&, 27 —4 A=Y EJHW/CLY FTu—F L#FHED
BISCARAGH U728k 2 Wi L, HARANWGESEE 0L %8 (hold, put,
run) DFEBEEER LT, TOME, SHFAOFHEHRICIBNT2o0%
BEoOMIZEER L, MaAxsy 77 —%H\w/zCsabi (2004) X°Boers and
Demecheleer (1998) THROMN/2 X 9 % CLT 70 —F OBEAEIIR SN D>
7o Akamatsu (2010b) X, TOMERIH LT, I 7—A 2= LIZHHEY
RERIEN ) 2O RAFEREOWE, PRI EEZFE L CHFERMR
EAS R WTTREMED S W EHEEE L T\ B, £72, hold, put, run® &9 %=
WEFREOW 6, BRI SEER R OB E BT 2 MikiE 3 CICHZL ST
WRTTREMEDSE <, S RIOSEE TlX, —ElS SN AR ERAN HER S
HLETICEL LoD TIE WAL BT W5,

Akamatsu (2011) 1ZFE3EL )V &0 SPHELRFEMRIZOWT, CLT 70—
FOEREEBGEE L 720 BARMICIE, SRR 2 80 50, w2 wm E H
VLB BARER ISR R T, WIS BE D & B 1 (individuation) 10 &
FEMEE WIS Z IURIICEE T 2 B2 MEE L 720 T ORE, EEMEE
BB E D X ) VR M & B L T 2 220w CTHIRIYIZ S S8 72
TFN—7 (CL7 7a—F) JPRiL W IEL 8BS EHTc&2 X912
otze LL, FAEICED CEHAHCTFE L7V —7 (Kfil)
WL A, FEMEICBWTCLY 70— F OEMEIR RS kb o
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7oo F72, WEAFEMSBATIIS T HEFAIELHET L D SN S NS &
I o 72s, MEMEICED CHIE (e.g, AWEAFL S 728 @ 45 20
BAFAL S N E LTSS 24 25IE L <ATb s, EEEER OAE
YA ABEE IR 5. ZOKEE L LT, Akamatsu (2011) 13654 (%
) AT B EEFEORCEEMRSOEE T E T TV 5,

CL7 7H—FIZHED LR TIE VDS, Wi ORGSR EE S %48
i L 72WF%E 12 Snape and Yusa (2013)" 23 % . Snape and Yusald 3 812472 >
T, BEF3WH, HARNKEFEEIN LT, MY sEEEsH oIz v
TIRE L7z W) 2w i IC LB ETH D, BEN (definiteness) &
FEEME (specificity) IZOWTHRHL, TNHOMENED X 9 ISR &
BIE L TR 2oV THIRIICEIZ L7z Lo L, BEZE LR FEARITIES
g, D& 0 @I A2 A TE 5 L) IXidabhhroi, 72,
PR A 9 (generic articles) % UM T 5 72O 12 2 kL H
FNICOHEMER D, FRIZEE NEETH > 72, Snape and Yusald, F&ED%)
RPN L o2 HRE LT, FEEIREELCRHEEICET 2B 0
AR (e.g, LIOEERIFEFABEORE) 23 CICHBL B, BIIE
% L7z RARE R A BUARMICZE 2 2 12 3B ofREIZH 5 Cld ozl &
2T T Do

SLABFZEIZ BT % G8H1I = = W oA

PAE, SLATIECLT 7u —F 3R ST 5 (e.g., Littlemore, 2009; H
M, 2011) 7%, CL7 70 —FI|Z 3 HW9eRIE 20 FMEEZRIET 53 0
TR FEDIS, WS A S 7 7 — 2 7o (WEhE, 1 74
F &, % 5%5E) TIX, % OWFFEACLT 70 —F OB 2 3E L T 5 (eg.,
Boers, 2013)o L2*L, 27 — A A =V % W/ 4 FmiEFE L ASE O,

CL7Y 70— F OBEMEIIREN Lo 2L H B, 2D LX) B A
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RGBT EE N RO OBERDH 5 L bbby, Zihud, BAE
R OE HEICE T 252 Tld R {, SLARMZESSRAESR L T
725 L RO BRI L CHi - AR R SRR L T B,

AT FEFA R OZ IR E DR RIICEAS LSRRI S L
TWh, ZHIISHHEERSHERELHORT 2 5HFIC Ao N2 B O
TH L), SEIEEZ M L TR NRRIS BT HRIL T A1, 225
ST CIE, AORBAESTHOBMRMER Z £13 & BEROBRMEIC T RAYE A
NTWwh, BlziE, Lakoff (1987) &, HAMN (LIFEH) 2WEEHTR % i
ALTOI%8E [ 3fke 2% (T8l [u—71, [Bory ],
[ |, [RERRER EOB BRI 2 8) IS LTHWSNE Z EEIRL,
G [A] & Z2DMHHEFAOBRE ST L7z 2 LT, ek, [HEwd o]
R ST 228G [AR] (70 b 4 THER) 258745 2 H60I 6
ENDH I oo (BEM) IOV THLETWS, 20X HSEA
Wt EEOPTHRICEBSINLZAHTHY, ZLACOHRNTEER
BLUTHAL TRV, 2070, BRG] T4 o Ik 5P R 1 2k
WZOWTHRAOLNTOHEIIEZ SNLHEEZILHRNTHA ),

LFFBOHEDFETH b, Sk L IEHOER GEE) 2 AT 5 HE
TH A2, LIGKEOWE, TNo0FEEIE, @%, SHGELE L M

WZFEEEND, D720, SHEBEOEROFEEMIAEAET 2 i< B 14
WZOWTERMIZONTTHZ LT L AE RV TR E IR, 2,
MAFBEDSLADYE, 0 K9 %5 3HEICHT 2 Mkt JimnsE ¢
BT Ty P omARRELTWY, KIS, 1Ty M3 ta5dho
fzE LThH, FEEEICHAT 2 L@ HEESAHE TH D 2 LA,
L7255 T, SLAICBIF AL #GREE Ty, S rMyllcii+s 2L
HAAELN, BEOBEMAFET 2 B MECHEMII L CEE SN 5
CEIRIFEAE RS RIS, FO L) RAROEEENIRD LN
ELTH, UL, FEEPEITRIFEIL o TEET M6 L ) 7T
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bHolzo LFIED LD R FEEE 2 BRI E T 256, PRI
WDEELREH AR TI LRSI N TV A DS, FEEICLE R R A
R R Do R OFEHETIE, KiEEEHANICEEL T 5 AL, A
REBFE I o720 THSHo TOHIIBWT, BASEFIL, B
SREOBRR Z LT L BROBRICET 26 H AR (e, BPURKAR) %
SLAWFZEIC b 726 L727213 CTldZ <, SLAICBIT 2% E T 0t A2 RS
AR W= a3
BlZIL, GERATONTE BT OFE TIE, SHREFE LRI, &4
B OERERERLT 5 2 L ICEAEIN Tz, M omEhE I IET 2
BLEIEASEABR T2 {, Brat DAMSEY 23BN ZE R I N ah ol 2 L5 E
OEMETH L, Larl, WHFASEIIHNTACLY 70 —FTld, WEEE
WS 2 ATEFACRFHOMS X & 7 7 — 2 WHRWMIZS 2, FUBREZE»S
7 5 M)EhE (e.g., break into, go into, look into, run into) ¢ RHEEIZEE E
DFEEWET 5, UL, FHEEHOMFICLER RSB EOFEEL
BLZET, LR LFELWRICTL2TETH Y, HRMELRIRIE
B4 2 SLAWIZE S DA% R0 T b  (DeKeyser, 2003; N. Ellis, 2011) o
DF D, PR, HAMARRREE RRIRNEE IHES 5 2 5% o 725
R (e.g, FEMBROBUENAHECTH 5 £ 9 2FHER) (XL T, 2540
BREF AR T ORI AHFTES 2 Il ik R B 2 BURIICER L, 2 ofh
B R RPREE ZTRICLZ2OTH b, TIE, %8, FRICHRY
FRERCZE 2 DO T, I T —A A=V OFFHRBMEEFMAIC
#O CEFFE TIECLY 70 —F OBMIEII RSN L2720 TH 5 ) Ho
A7 A A=V IEEEREOEHE KNI TV LERL Y b7 =27 o
BB T B 7280, a7 —A4 A= L SFEIIIAE T %555 & (RS
B, AT A A=V EERILIIENGFALEEOMRIZENLEEZD
NTWz, LaL, FOrHHNLTHY Y, BEEED OIRE LZEE
ML, INLOFEPLHNGEREL I T — A A=Y L OB I
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{72 % (Verspoor & Lowie, 2003)s ZD X ) %I T7 — A A —T L IZRIRIC,

WA s 77— L2806, BERNEEEIZLT UL, T0%
LIS L7 a2 5 77 — 2T 5720, Mars 77— L¥HNHO
RN ) OREPELT 5 2 Lidd v, 2o kH I, =

A TIESH Z0, a7 —AXA=JEMaxy 77 —Tlk, FEHHLOE
BRIV D I2BWT, ZO—HMEIZENH Y, ZOHEVDICLT 77U —F D
FEMROEL LTHN LR SN,

EEFH OCLY 7u—F THw b BRI #E, ReEtt, et
Rtz &, WY 2w I LB R BRSO RE 2 d 2 R 2 & T
bV, BFRERA T A L% EOFHETETHC S NWPRI A &1 E R
R 5. Bl EEEICET 2850, W RA0E oDlEfk L L CERRH
TELNEIDEV)HBOBIZHW SN, Z ORI FHIL RN IEE A
DERIESIN TS, LIOKE, SHEEHE2IE T2 AR Z0RE
o baEv, BT L2 THEANOEBBEELE LILEORBICE S,
Lo L, BAFEEDPLLRPFLEY R85 4E, FHNREEE AOBMo %
TECDOWTCIFREICEF C X 2 12 LB R SERENG 2 6N 5 Z LIEHTH
D, RGO D BICLITH o 72 &G E M & A AR ORI e A 5 2

BYEWH L &M, 2013) MAEMEE VO IR RS ZERL, €
MCHEDOWTHEEERA M L2 LT, HEERENE L FEOSHEMEN
WEDPLEERL 20D THL, 250, BEED LD IR eIk
DW/ECLT 70 —F Oy, FEREEPMRITH 20512, ToMED
BIGHFLIL 2 Y, AR, FEH LM aoHIcB Y TRAESET &
V) RIS DR A L TW B D TH 5o

FRTHWLELHIZ, CLT 70 —FOFEEGRIZB W THED A F 17z
TR, FERCRR S NIRMEE GENSHEFME) o ARk
BIFRLCTW5e, 2T BKMEIE, 58 L HEICE T 2SLABIZE CHW S
NTE TFENROBMEM | L3R D0, FHMRIZGZLEEL NS
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Bl o B, ML BERMEE V) 200 BIEFSICEECTH L, €
LT, BIRMEERRIEICBI T A SLARIZECIE, FiBEHRICNET 2 Bl
BOHE S R B THH OB L BIRIVEO BN S & T2k & U CFE R OB
TEERHB L, 8 T 0 AR ZOMBE LN L HHMRER & FEFROBRIC
DWTHR L TEZA, SLAICBIT ARRASEFIAROE HIEZHKT 5
72OITIE, FENROEMENE L BAE, 2L, BRELHSREE S 20
DD SFFHRN RO TS 2572537 A APLELZON L Ltk
Vi

—77, BHEEFNMBOGHMECET 278D 72, 30ENVERZ
DU CERE L 2-BIR M & BRI B A SLABIZE D MR % 1 H 3 2 LEH D
bo HFIC, WIEFHEREE LGRS T 2/89 54 LIS L TEERE& S
WL THY, RS RRMEICHET 5SLAES S5 5N HIRIEE
B EEER-TTHL ). Pl BRAMSEFWMAOFREICE T 20
ZEDIT L A ENE, BRI AIEZ V7o 0238 1 2 Vv CEE R R & WREE
LTWwad, IS OIFRIERAA S BRI D RO R % &
HLTWLO, FEENFENPERE LI LIIHETEL, L2L, 4
T AL FEEHOFERE SN DL HEITECHELTWD 2 E2EET L,
W R 5 R BRI IR 2 06 L 7R 8 e &, 2 B E IR R LY
AL Z LT, RSSO 72 A FHIEDH S 2127 2 D Tid v
7259 W

R

El:\
_[:H»

. BB A O 1A ST A SLATHA 5B & ¢
WRThB. HRPLEE BHEHENARIET 02T 78 —F THEK
DR LA, BEROAIEL ) S BOFERRE b 725 Lz L) ik
B BB LpL, SRHOWEE, BRHOBVIHH L ERRE L
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bODPIZEALTH D, MBI LM EFEHTRE L72HETHRMSHEE
BEIRAZFE D W27 70 — F AR B W TENL TdH o 72 &\ ) BF5EHR

FixD v, TOL) HREENSG k) LFEE ORI, SLAFIZES E
FIZDOZVERLCEALRETH B, 171C, WRMEE BRMEOB A 5 IEF
R rEm AR S, BMECHE W R E IO LT, BURIAIRE AR
WA L7RRSE 2 23 280 H %,

Lk, 512, RASHEFNMAICHET A2SLAMIRIIEAICE D, 2O
RABFIIEAL T THA ) T LT, HITIHEERLER] B0 E K
AET 5D TiE %R <, SLAMRROMEICEDL [k FEDO AN =X L] @
FEIIC R % BWIZES RO BN D L9125 THAH 9o SLAWFENRSE
27z ) FER L TE/FE L ARRICE T 2 MR ZH) A, SLAWFED /ST
FA LR, RASHEFNMAOE %A EET LRI MZ 5 2 LN
2INnb,

* R SCILISPSEHIFE: SR ZEB GRAEETR 5 ¢ 22320113) [ H AR NHGEFH
FHOERKEEEE 7O AT AE] O EZT b 0TH D

AL

1 &2 &(Zldawareness & noticing& 29 HFEDS L < IV H1L5 75, Cﬂ%ZOU))iﬁ
HOERIIHIEE 2L > TREDEHED D 5. 21X, Schmidt (1994, 2001) |
noticing% Bk 25O X L ELL TV b, LT, awareness%'x‘llﬁ,'@nlu\uﬁj‘x%ﬁ
I 5D E (noticing) ﬁ;%%géﬂﬂﬁ CRZTHREO NS5O E (metalinguistic
awareness) D 220D A T30, BARMEFIIZHERR#EEIE) /DO %
<n0ticing) 3D LHBELETH L EFRL TN D,
BRI E OB Z R TIIIEIE 2 VS, RS E & RIS ISR E 7%
Polz b HMRIIAFTET S (e.g., Doughty, 1991),
3 Robinson (1996) 1%, B%EMH4E (incidental learning), WIRIYFE (implicit
1earn1ng) S (rule search), BHZRIYAE (explicit instruction) @4 DD
BT 70 —F OFERNREFRN RO L B2 BEE L 720 ZORE, B
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TRIEE OBALEAVR 17225, Krashen (1982, 1985, 1994) R°Reber (1993) 754
55 &9 MR FEEBICB T 2BRMEE OBMIEIIR S N7z,

4 XN EIL, FREOWIRT — < I 2 B OEATIIZEIZ oW, l 4 D%
W Z ST L, MATEEZH WL 2 EI2E D, KR T —~OlE%E
5205 HETH 5 (LH&IEE, 2012),

5 {E7 7u—FOGHEOEMEL LT, ROLHEBOEHDH 5, EhpilBTid
F UL, Focus on Form (FonF) &%EFK L7z (a) SENV— Vo [JER] LY aEr

B &0 TER] RS 23855 5, (b) BRI L THALIE TERR

DG ZH5NTW5, (¢) HPEIET T T, (d) FEEOE#REE- 7
KO E (noticing) ICBIT 258 0H D, —7, LEOLTHHITRTHEETNTE
59, S5, FEREOREVFEMNGO [EA] AT s Tnw b6, 20
/7 7' —F % Focus on FormS (FonFS) & %L 7 (Norris & Ortega, 2000) o

6 ITHETIE, Yrh— (Steven Pinker) 25 YT - 7o — TGRS 3 2 JLH % J#
B LCwv2% (Pinker, 1994, 2007)

7 ZZTWI)RBAIEESNMA L, AHMORBIMGEEH 2O FHEA AL ) ET57
iDEE’E%®77D FIZ Lo THE N o7, TERER, RGN, Wk o il

B LW ST,

8 Imai and Gentner (1997) O FEERCTHIR S N72HIBIL, BHERWAE (complex
objects), HIMLAMIA (simple objects), WE (materials) O 3FEH ORI T, Hi
AR, RBETE A D, oMLK E L2/ (g, VEVY, (UL TER),
BRI RIS 2 (B 2RI A L2/ (eg, INVIMTHESONIZE S
Iy, TIFv o HOME), WHEIIRFEDORE S LI LIETE 2N ZDIRIR
RN T VWE (eg, HEBEDZ Y — A TIESNST, EHOBEEZH Y £ VT
5N72QF) Tholze LT, FIUIMLD 1 DIFEARERIL (eg., TN I M TIES
N72ET Iy F) LIBREECEFEMPRRLE (g, 7IAT v 7HOY
F3IvF), b9 1 IERERI e FAEFE LIRS RR LT (eg., AN
MOPITS) Tholzo ZOEBREDERIL, L LFEAZT OV (BEHERIH
WA S M4 Ao GEIU) ISR 2B 80 &9 % kit % fii
HAT20hEv) HTHY, b LBKEZEREITEATIVUE, 23R ok
e GEARMEICEI L TR 8 2 B H8) A%fiv LI L7z SR L, Fbh & e 2 hk
AT 275013, W SPIH3 2 AT &R L7z LR L 72, EBREERIE
SR E IR T23DOTH o7, Tabb, Uﬂiuﬁﬂuunﬁ%‘&%nﬁﬂnuuﬁ%‘li
TEPEDHIEAD VR ThH 2 BALRIEISN L TOARRL o 2GS % L
Tzo T AN I NFEEEERIF O IR & FEHE SR B 2 8 SME 255 - 7245, H
RNIIRZE LIRS L TN 2 REIESESH ), TA)VHIADL ) B—
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BLEMIR SN Doz T72, 20X % 5iBH OMEIIBEIE OF#)
ERBEIEHETH o720 T, ZOEFHRIIHGE (B MRMICEELS 2
bl RRIET L DO LR SN2 (Imai & Gentner, 1997) o

9 MeAy 77 —Lid, HLHBEOMEZ TN L IRLIHBOMETHWTE

BRI (2577 —) OWKRIZH L MEHEEMOMISEREHEICEL2D
DTHbo BlZIX, HAFED [ 11T 5] RLEFOuplTZEMFIRO LT 2 2T HIZ
FAVWOLNZFETHLY, [ rHEE LTS ] R [TEMEIEY LiF721, F7- “She
wrote up her thesis.”%*“Eat up your breakfast now!”7z L OFEIHIZR SN D L H 12, &K
KA SN2 REETIR L TR R 28T [ LTS Rupr VS Z LT, &
HOREREE N RINAZZ A T EDHEE % %0 SZTOHRED [ HIF5 ]
RYFEOupld [5ERE R4 ] % “COMPLIETION IS UP?E WIH & X ¥ 7 7 — T
KIhb,

10 MAFEEE I, RIS RPIR L EDOH 2, CeoOfEE LTRAITS 208
FME) I E B L 7S TH D, BIZIE, [H] R [YWAZ] 2, Wko
b 2SIE Z2i SITE e L CHEZICRIMEN, THOMRELZD LTV, T &
I et ERESTRC EI L, RIS, WHAFHRLHE LA LIS X9
g (eg., [K] 2 TKIE]D &, ZOWBPHE TR VOTHEE LTRAISN
12K, EREDTIC L2 5 (e.g., Talmy, 2000) o

11 Snape and Yusa (2013) (XA SCEHGRICHED VW8T 51 2 x ikl LT 5,
R TIE, BEFEEESF ORI L S & oY ((FEI7zonE])
ZHHRIZEIZ L ZORREEZ L 720 ﬁﬁb Snape and Yusa (2013) % [G&
To0BE ] 2RI L 3 5 SLAZE B> Twh,

EEBUN

Achard, M., & Niemeier, S. (2004). Cognitive linguistics, second language acquisition, and
foreign language teaching. Berlin, Germany: Mouton de Gruyter.
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Synopsis

Explicit and Implicit SLA and Their Theoretical
Implications for Cognitive Linguistic Insights into
Language Learning

Nobuhiko Akamatsu

A fundamental concept underlying cognitive linguistic frameworks is that
language reflects one’s general conceptualization, individual experience, and
cultural background. Language is seen as a medium between human
cognition and the world, and cognitive linguistics (CL) focuses on the
interplay between language and human representations of the world in its
linguistic analysis and theorization (e.g., Ohori, 2002; Tsuji, 2003). Many
cognitive linguistic insights into language and thought are derived from the
kind of linguistic knowledge that first-language (L1) speakers have
implicitly acquired and are not normally conscious of in language use. CL
provides “a detailed description of the cognitive processes that are at work
in language and thought enabling people to extract linguistic knowledge
from language use” (Littlemore & Juchem-Grundmann, 2010, p.1).
Cognitive linguistic insights, therefore, lead L1 speakers to reflect on their
linguistic knowledge and its relation to language use, and provide second
language (L2) or foreign language (FL) learners with an opportunity to
deepen their understanding of how language and thought work together in
the L1 speaker’s mind.

In research on second language acquisition (SLA) and foreign language

learning (FLL), there have been an increasing number of theoretical and
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empirical studies focusing on cognitive linguistic insights. Many of these
studies suggest that L2 or FL learners benefit from cognitive linguistic
insights into the relationships between linguistic form and meaning, such as
idioms or figurative expressions (e.g., Boers & Demecheleer, 2001),
metaphors (e.g., Deignan, Gabrys, & Solska, 1997), polysemous words (e.g.,
Csabi 2004), multi-word or phrasal verbs (e.g., Yasuda, 2010), and
prepositions (e.g., Boers & Demecheleer, 1998). These studies argue that
overt explanation of how language reflects a person’s mind facilitates SLA
and FLL, because such information or knowledge, which is normally
acquired implicitly by native speakers, generates not only grammatically
accurate, but also contextually appropriate sentences (Boers, 2013). This
claim (i.e., effectiveness of explicit explanation of linguistic knowledge that
native speakers normally developed implicitly) is worth exploring from not
only a practical, but also a theoretical perspective, because it may shed a
significant light on the theoretical dispute over explicit versus implicit
learning in SLA and FLL.

This paper provides a brief overview of research on explicitness and
implicitness in SLA and discusses their theoretical implications for cognitive
linguistic insights into language learning. The paper points out that few, if
any, studies have explored cognitive linguistic insights into SLA from the
perspective of the interplay between learning and knowledge, and proposes
that further research on cognitive linguistic insights into SLA be carried out
within SLA research paradigms. As a result, such proposed research (i.c.,
research on explicit and implicit SLA and that on cognitive linguistic
insights into language learning) will contribute to both SLA and cognitive

linguistics.



